CITY SCHOOL DISTRICT
BEVERLY CITY BOARD OF EDUCATION

601 Bentley Avenue
Beverly, New Jersey 08010

www.beverlycityschool.org

REGULAR MEETING
Beverly City School 6:00 PM
August 19, 2021 Beverly School Cafeteria/Gymnasium
AGENDA

1. CALL TO ORDER

The New Jersey Open Public Meeting law was enacted to ensure the right of the public to have advance notice of and to
attend the meetings of public bodies at which any business affecting their interests is discussed or acted upon. In accordance
with the provisions of this Act, the Beverly City Board of Education has caused notice of this meeting to be given by having
the date, time, and place faxed to City Hall on Broad Street and advertised in the Burlington County Times in writing on April
13, 2021. A copy was also submitted to the Beverly Post Office.

There will be two opportunities for public input at every Board of Education meeting. The first opportunity, titled “Public
Comment on Agenda items Only,” is your opportunity to provide comments to the Board of Education, prior to the Board
taking action. This opportunity is only for items that appear on the agenda.

The second opportunity, titled “Public Comment,” is your opportunity to ask questions or provide comment that may be of
interest to the educational welfare of the district but is not restricted to agenda items only.

At no time during these public comment periods will the Board allow disparaging remarks about students, district personnel,
or members of the Board of Education. In addition, the Board will not allow remarks about specific students or district
personnel. If such remarks are made, the Board President will declare the speaker out of order and will request the speaker
cease and desist from making such comments. Refusal to do so may result in removal from the Board meeting.
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2. Pledge of Allegiance

3. Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert

4. President opens meeting
5. Board Member Comments on the Agenda
6. Public Comment on Agenda ltems Only

7. MOTION: BE IT RESOLVED, that the Board of Education approve the regular meeting minutes for July 15, 2021.

Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert

MONTHLY FINANCIALS/CONTRACTS:

8. The following action items A through C will be considered under consent agenda. Any item that requires further
discussion may be pulled from the consent agenda and acted upon separately.

A. MOTION: To approve the purchase orders in the amount of $1,187,520.16.00 for the month of August 2021.

B. MOTION: BE IT RESOLVED, that the Board of Education approve the bills totaling $357,452.81.00 for the month of
August 2021 to be paid, and the Secretary and the President be hereby authorized and directed to draw orders on the
Treasurer for the payment of same.

C. MOTION: To approve the gross payroll wages for the pay period ending July 15, 2021 in the amount of $40,397.51 and
for the pay period ending July 31, 2021 in the amount of $48,564.74 in the total amount of $88,962.25 for the month of July
2021.

Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert



FINANCIALS/CONTRACTS:

9. The following action items A through F will be considered under consent agenda. Any item that requires further
discussion may be pulled from the consent agenda and acted upon separately.

CITY SCHOOL DISTRICT

A. MOTION: To approve the following 2020-2021/2021-2022 school year tuition for out-of-district placement:

School

School # of Students Cost Effective Comments Total
BCSSSD 4 $5,834.00 ESY 1:1 Aid $23,336.00
GCSSSD 1 $4,500.00 ESY $4,500.00
Cinnaminson 2 $2,426.00 ESY $4,852.00 |
BCIT 53 $3,587.00 9/1/2021-6/30/2022 (student countbasedona4 | $190,111.00
year average of ASSA counts)
| Cinnaminson High 1 $45,285.00 9/1/2021-6/30/2022 $45,285.00
School
Cinnaminson High 1 $43,437.00 9/1/2021-6/30/2022 $43,437.00

B. MOTION: BE IT RESOLVED, that the Board of Education approve the Board to authorize George M. Gahles, Business
Administrator to be added as a signer on the General Account.

C. MOTION: BE IT RESOLVED, that the Board of Education approve the Logmein contract for the 2021-2022 school year in
the amount of $839.99.

D. MOTION: BE IT RESOLVED, that the Board of Education approve Leah McLaughlin Rueda, Smiling Speech, to conduct
Bilingual Spanish Speech and Language evaluations in the amount of $700.00 per evaluation on an as needed basis.

E. MOTION: BE IT RESOLVED, that the Board of Education approve Spiezle Architectural Group's amended professional
services agreement for the new module classroom addition in the amount of $25,950.00

F. MOTION: BE IT RESOLVED, that the Board of Education approve the following REVISED substitute pay rates for the
2021-2022 School Year:

Custodian -

$16.50 per hour
$17.50 per hour (with Black seal)
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Roll Call

Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert
PERSONNEL:

10. Consent Agenda:

The following action items A through P will be considered under consent agenda. Any item that requires further discussion
may be pulled from the consent agenda and acted upon separately.

A.MOTION: BE IT RESOLVED, that the Board of Education approve Dr. Elizabeth Giacobbe as the Superintendent of the
Beverly City School District.

B. MOTION: BE T RESOLVED, that the Board of Education approve Dr. Elizabeth Giacobbe as the Principal of the Beverly
City School District.

C. MOTION: BE IT RESOLVED, that the Board of Education approve to adjust salaries for the following teacher by virtue of
the accumulations of advanced status credits on the salary guide in accordance with Board-BEA negotiated agreement for
the 2021-2022 school year, said adjustments to be paid the first reasonable pay period:

Teacher From Old Salary ) To New Salary
| Meredith Shockley Step #11 BA $59,667.00 Step#11BA+15 $63,367.00

D. MOTION: BE IT RESOLVED, that the Board of Education approve the REVISED FMLA for Caitlin Stone, to return
October 4, 2021.

E. MOTION: BE IT RESOLVED, that the Board of Education approve the resignation of Jeremiah Charles,
Paraprofessional, effective August 9, 2021.

F. MOTION: BE IT RESOLVED, that the Board of Education approve Audrey McMillian, Paraprofessional, Step #11, at the
rate of $18.55 per hour, effective September 1, 2021 through June 30, 2022.

G. MOTION: BE IT RESOLVED, that the Board of Education approve Denasia Jennings, Paraprofessional, Step #11, at the
rate of $18.55 per hour, effective September 1, 2021 through June 30, 2022.

H.MOTION:BE IT RESOLVED, that the Board of Education approve the resignation of Mikaela Santucci, Paraprofessional,
effective August 10, 2021.

|. MOTION: BE IT RESOLVED, that the Board of Education approve Kelsey Meyer, Paraprofessional, Step #11, at the rate
of $18.55 per hour, effective September 1, 2021 through June 30, 2022.
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J. MOTION: BE IT RESOLVED, that the Board of Education approve Jaelynn Hernandez, Paraprofessional, Step #11, at
the rate of $18.55 per hour, effective September 1, 2021 through June 30, 2022.

K. MOTION: BE IT RESOLVED, that the Board of Education approve Dawn Jones, Paraprofessional, Step #11, at the rate
of $18.55 per hour, effective September 1, 2021 through June 30, 2022.

L. MOTION: BE IT RESOLVED, that the Board of Education approve Kenya Marshall, Paraprofessional, Step #11, at the
rate of $18.55 per hour, effective September 1, 2021 through June 30, 2022.

M. MOTION: BE IT RESOLVED, that the Board of Education approve Edward Carragher, Bus Driver, $5,000.00 annual
stipend for Palmyra bus run, effective September 1, 2021 to June 30, 2022.

N. MOTION: BE IT RESOLVED, that the Board of Education approve Alanna Schwoebel, Paraprofessional, Step #11, at the
rate of $18.55 per hour, effective September 1, 2021 through June 30, 2022.

O. MOTION: BE IT RESOLVED, that the Board of Education approve Jose Williams, Substitute Custodian at the rate of
$16.50 per hour, effective August 20, 2021.

P.MOTION: BE IT RESOLVED, that the Board of Education approve the termination of Lekette Shim, Paraprofessional
effective August 18, 2021.

Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert

CURRICULUM & INSTRUCTION:

11. Consent Agenda;

The following action items A through R will be considered under consent agenda. Any item that requires further discussion
may be pulled from the consent agenda and acted upon separately.

A. MOTION: BE IT RESOLVED, that the Board of Education approve the Tools of the Mind Curriculum for Pre-Kindergarten
for the 2021-2022 school year.

B. MOTION: BE IT RESOLVED, that the Board of Education approve to approve employees children to attend the school in
Beverly in accordance with Board policy 5111:

Lois Harmon~C.H., C.H., J.H.
Peg Gunkel - C.G.
Ed Carragher - D.C.
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C. MOTION: BE IT RESOLVED, that the Board of Education approve the contract of SGO/SGP/Teacher Evaluation Scoring
Sheet Employment Proposal of Michael McConnell for the 2021-2022 school year in the amount of $3,000.00.

D. MOTION: BE IT RESOLVED, that the Board of Education approve the Danielson model for teacher evaluation for the
2021-2022 school year.

E. MOTION: BE IT RESOLVED, that the Board of Education approve the renewal of Reflex Math Site License for all
students at a rate of $3,295.00.

F.MOTION:BE IT RESOLVED, that the Board of Education approve the Beverly City School District Burlington County
Mentoring Plan for the 2021-2022 school year.

G. MOTION: BE IT RESOLVED, that the Board of Education approve the Beverly City School District Safety and Security
Plan for the 2021-2022 school year.

H. MOTION: BE IT RESOLVED, that the Board of Education approve the Beverly City School District Professional
Development Plan for the 2021-2022 school year.

|.MOTION: BE IT RESOLVED, that the Board of Education approve the 2021-2022 Student-Family Handbook.
J.MOTION: BE IT RESOLVED, that the Board of Education approve the 2021-2022 Staff Handbook.
K. MOTION: BE IT RESOLVED, that the Board of Education approve to accept the grant award for the FY22 IDEA in the
amount of:

Basic: $122,570.00

Preschool: $3,410.00

L.MOTION: BE IT RESOLVED, that the Board of Education approve the renewal quote for products and services using
Schoolnet (edConnectNJ) in the amount of $10,867.24 for the 2021-2022 school year.

M. MOTION: BE IT RESOLVED, that the Board of Education approve the music curriculum for the 2021-2022 school year.

N. MOTION: BE IT RESOLVED, that the Board of Education approve the renewal of Schoolwide Fundamentals Unlimited
virtual resources in the amount of $2,197.00 for schoolwide access.

O. MOTION: BE IT RESOLVED, that the Board of Education approved the REVISED 2021-2022 school year calendar.

P.MOTION: BE IT RESOLVED, that the Board of Education approve the counseling proposal funded by the Title IV grant
monies in the amount of $12,086.00
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Q. MOTION: BE IT RESOLVED, that the Board of Education approve Amie Jones as a mental health counselor twice a
month for ten months in the amount of $151.00 per hour, four hours a day for a total not to exceed $12,086.00, funded by
Title IV.

R.MOTION: BE IT RESOLVED, that the Board of Education approve the Emergency Virtual or Remote Instruction Plan for
Beverly City School District.

Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert

PROFESSIONAL DEVELOPMENT:

12. Consent Agenda:

The following action items A and B will be considered under consent agenda. Any item that requires further discussion may
be pulled from the consent agenda and acted upon separately.

AMOTION: BE IT RESOLVED, that the Board of Education approve the professional development in the amount of $100
per day for the following staff:

- Kayla Costigan

- Audrey McMillian

- Francesca DiMedio
- Heather Farrelly

- Heather Fischer

- Meredith Shockley

B. MOTION: BE IT RESOLVED, that the Board of Education approve the professional development for Brian Savage to
attend the Fall Conference for NAFIS Impact Aid Fall Conference on September 19-21, 2021, the amount is to be
determined.

Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert

13. Old Business -

- Classroom Trailers
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14. New Business
15. Correspondence
16. Board Comments
17. Public Comments

18. Adjournment

Roll Call
Barbara Kelly Robert Thibault
Donato Marable Richard Wolbert












































































































































































































































































































































































































































































































#2260/5750 - “Equal Educational Opportunity”

The Beverly City School District shall provide equal and bias-free access for all pupils to all school facilities, courses,
programs, activities and services and give them maximum opportunity to achieve their potential regardless of race, creed, color,
national origin, ancestry, age, sex, affectional or sexual orientation, marital status, familial status, liability for service in the Armed
Forces of the United States, nationality, place of residence within the district, social or economic condition, or disability. Enforcement
of other district affirmative action/equity policies (2224, 4111.1, 4211.1 and 6121) contribute to this legally required equality of
educational opportunity

#5750/5755 - “Nondiscrimination/Affirmative Action” (Instructional)

No pupil enrolled in the Beverly City School District shall be excluded from participation in, denied the benefits of, or be
subjected to discrimination in any educational program or activity of this district on the basis of race, color, creed, religion, sex,
affectional or sexual orientation, national origin, place of residence in the district, social or economic condition, nonapplicable
disability, or because of genetic information or refusal to submit to or make available the results of a genetic test. The Affirmative
Action Team as led by the Affirmative Action Officer shall be responsible for planning, implementing, and monitoring the district's
affirmative action program with respect to school and classroom practices.

#5842 - “Physical Education and Health”

The Beverly City Board of Education directs that the district's curricular and extracurricular programs of physical education
and activities comply with the district's affirmative action resolution and equity plan for school and classroom practices as stipulated
in policy. The Board shall ensure that the comprehensive health and physical education curriculum addresses all elements required
by the Core Curriculum Content Standards.

#2360/2361 - “Internet Safety and Technology”

The Beverly City Board of Education shall develop a technology plan that effectively uses electronic communication to
advance and promote learning and teaching. This system of technology shall be used to provide local, statewide, national and global
communications opportunities for staff and students. Educational technology shall be infused into the district curriculum to maximize
student achievement of the Core Curriculum Content Standards.

#2110 - “Extracurricular Activities”

The Beverly City Board of Education believes that the educational goals and objectives of the district are best achieved by
a diversity of learning experiences, some of which are more appropriately conducted outside the regular classroom program.

#2430/2431 - “Intramural, Interscholastic Competition”

The Beverly City Board of Education considers all competitive extracurricular activitiesacademic, artistic and athletican
integral part of the total educational program. Competitive activities shall be under the same administration and control as the rest of
the school program and closely articulated with it.

#1540 - “Code of Ethics”
The members of the Beverly City Board of Education recognize that they hold authority not as individuals but as members

of the board. In order to make a clear public statement of its philosophy of service to the pupils of the district, the Board adopts this
code of ethics.
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APPENDIX A

Paraprofessionals

Carefully read the Student/Parent and Faculty/Staff Handbook as
information is not duplicated in this Handbook and you are responsible
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for knowing and adhering to policies and procedures found in all. Memos
have also been included in your opening packet to provide further
explanations of specific policies and procedures. All Board of Education
Policies and Regulations are accessible from our website. Print a copy of
the last page, sign and return to the main office no later than 15 days

after your hire date.
ARRIVAL/DISMISSAL
Your specific start and end times are on your individual schedules. Please note that for any delayed openings, you are
to report at 10:00 AM and for any early dismissals, you are to report at 8:00 AM and stay untif 12;30 PM.

DURING CLASSES

You are expected to stay with your students’ the entire time they are in their class. You are to support the teacher and
remain active the entire class period. Do not leave the class under any circumstances except for personal emergency
situations where you notify the classroom teacher of your need to leave the class.

ONE-TO-ONE PARAPROFESSIONALS

The job of One-to-One Paraprofessional is for the purpose of providing support to the instructional program with
specific responsibility for assisting in the supervision, care, and instruction of students with special needs in the
academic setting; assisting in implementing plans for instruction; monitoring student behaviors; and providing
information to appropriate school personnel. You are to never leave your assigned student under any circumstances.
You are to be with the child at all times throughout the school day. If you need to be excused for any reason, please
tell the classroom teacher so arrangements can be made. If the student you are responsible for is not present, please
report to the main office immediately to be reassigned. If the child you are assigned leaves early, please escort the
student to the main office and await reassignment.

PERSONAL DAY REQUESTS/SUBSTITUTE INFORMATION

Please complete the Personal Day Request Form that is available in the main office, at least 24 hours prior to the date
you wish to be absent. No personal days will be granted the day before or the day after a vacation or long weekend.
Any staff member absent on the day before or after a vacation may be requested to submit a doctor's note. Any staff
member absent 3 or more days may be required to submit a doctor's note. To obtain a substitute, call the sub caller at
the hotline ( ). You may call anytime and leave a message. The best time to leave a message is in
the evening. You may also call by 5:00 AM, but not after 6:30 AM. In the message, please leave your name, Beverly
City School, grade level/subject or assignment. If you know of a future absence or personal day, notify the hotline so
that they can fill the position in advance. It is imperative that you call for a substitute regardless of you completing the
personal day request form. |f you are out sick it is also your responsibility to complete a return from sick form that can
be obtained in the main office.

PRE-KINDERGARTEN PARAPROFESSIONALS
If there is any issue with a student's lunch or you need additional condiments/utensils/etc. please dial ext. 217. These
will be brought down to you as no Pre-Kindergarten room should be left with only one adult during lunches.

SIGNING IN AND OUT
Every day it is imperative that you sign in upon your arrival and sign out upon your departure. If you leave the building
during your 30 minute lunch, you are required to sign in and out.
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SUPERVISION OF PLAYGROUNDS, HALLWAYS & CLASSROOMS

Students MUST be under supervision at ALL TIMES. A paraprofessional’'s absence from his/her area of supervision
does not relieve the paraprofessional of responsibility. Absence may be proven as neglect, and the liability then falls on
the paraprofessional. The paraprofessional should NOT leave the area in which he or she is supervising students.
Remain with your students at ALL times.

Handbook Compliance Form
2021-2022 School Year




) , the undersigned employee of Beverly City
School, do hereby acknowledge that | have read and understand the
contents of both the Student Handbook and Staff Handbook for the
school year.

| further understand that | have an obligation to myself and the
district to familiarize myself with all of its contents.

Should you have questions regarding this document, please see
Dr. Elizabeth Giacobbe, Ms. Kerri Lawler, and/or Ms. Carly Fanslau.

Name;:

Position:

Signature:

Date:




QUOTE DATE: 07/30/21

FROM: Catherine Simone -- catherine.simone@pearson.com TO: Kerri Lawler
Pearson, Attn: jeanna Otto, MS B044 Director of Curriculum and Instruction
2510 N Dodge Street Beverly City School District
lowa City, IA 52245 601 Bentley Avenue
Fax: 319.449.3009 Beverly City, N) 08010

Renewal Quote for Products and Services
For convenience purposes all options outlined in the edConnectNj Menu of Services are quoted here

Term: July 12021 - june 30 2022 District Enroliment 314
[Software Licensing Options iE e Seeso e o o i e e : 3 e SRR,
Schoolnet licensing (edConnectN]) Standard Plus $4.33 per seat + $7,500 $8,859.62

[Innovative AssessmentSolutions : ST _ oo ; : e

Transcend - Early Adopter Program $2,007.62

|Optional Features

Document Camera Answer Sheet Scanning Included for Kindergarten

|Optionafl Professional Development T2 ALY AR S R T e g e N e

Please e-mail your purchase order to: jeanna.otto@pearson.com

Pearson
Attn: Jeanna Otto, MS B044

2510 N Dodge Street
lowa City, IA 52245 Pearson

Fax: 319.449.3009
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Section Il Kindergarten - Grade 8 Music Instruction

Summary of Kindergarten- Grade 8 Music Instruction

The focus of the Beverly City School Music curriculum is to allow students to express themselves. Providing clear
guidelines for creating or experiencing music, the curriculum encourages students to show personal creativity while
exposing them to the tools and the materials that make this subject so engaging.

Our Music education program aims to improve learning in other subjects and help students gain skills to do well as a 21
Century citizen. Accommodations for all students to succeed are made by art educators, and their ability to succeed in
21st Century Life and Careers is dependent on a strong art curricular framework. Specifics are described following the art
standards documents.

NJ SLS- Career Readiness, Life Literacies, and Key Skills

Rapid advancements in technology and subsequent changes in the economy have created opportunities for
individuals to compete and connect on a global scale. In this increasingly diverse and complex world, the successful
entrepreneur or employee must not only possess the requisite education for specific industry pathways but also
employability skills necessary to collaborate with others and manage resources effectively in order to establish and
maintain stability and independence. This document outlines concepts and skills necessary for New Jersey's
students to thrive in an ever-changing world. intended for integration throughout all K-12 academic and technical
content areas, the New Jersey Student Learning Standards- Career Readiness, Life Literacies, and Key Skills
(NJSLS-CLKS) provides the framework for students to learn the concepts, skills, and practices essential to the
successful navigation of career exploration and preparation, personal finances and digital literacy.

Career readiness, life literacies, and key skills education provides students with the necessary skills to make
informed career and financial decisions, engage as responsible community members in a digital society, and to
successfully meet the challenges and opportunities in an interconnected global economy.

An education in career readiness, life literacies, and key skills fosters a population that:
+¢+ Continually self-reflects and seeks to improve the essential life and career practices that lead to success;
+* Uses effective communication and collaboration skills and resources to interact with a global society;
+* Possesses financial literacy and responsibility at home and in the broader community;
Plans, executes, and alters career goals in response to changing societal and economic conditions; and

Seeks to attain skill and content mastery to achieve success in a chosen career path.
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Disciplinary Concepts

Creativity and Innovation

Creativity includes the use of a wide range of idea-creation techniques (such as brainstorming) to generate new and
worthwhile ideas (both incremental and radical concepts). Additionally, within creativity, flexibility is evident through
the elaboration, refinement, analysis and evaluation of ideas in order to maximize creative efforts. Originality and
inventiveness in work may also be evident while understanding the real-world limits to adopting new ideas. Failure is



viewed as an opportunity to learn and adapt as well as understand that creativity and innovation is a long-term,

cyclical process of small successes and frequent mistakes.

By the end of grade 2

By the end of grade 5

Brainstorming can create new, innovative ideas.

Collaboration with individuals with diverse perspectives
can result in new ways of thinking and/or innovative
solutions.

Curiosity and willingness to try new ideas (intellectual
risk taking) contributes to the development of creativity
and innovation.

Critical Thinking and Problem-solving

Critical thinking involves the ability to use various types of reasoning as appropriate to the situation. Essential to
critical thinking is systems thinking, which analyzes how parts of a whole interact together to produce outcomes.
Critical thinking also includes making judgements and decisions by analyzing evidence, claims, points of view then
communicating the interpretation of both the information and conclusions based on the best analysis. In tandem with
critical thinking, problem solving involves the ability to generate and execute a solution to a problem. Problem solving
occurs through one's use of initiative and flexibility to use trial and error to solve a problem until a successful solution

is found.

By the end of grade 2

By the end of grade 5

Critical thinkers must first identify a problem then
develop a plan to address it in order to effectively solve

a problem.

The ability to solve problems effectively begins with
gathering data, seeking resources, and applying critical
thinking skills.

Digital Citizenship

By the end of grade 2

By the end of grade 5

Digital artifacts can be owned by individuals or
organizations.

Individuals should practice safe behaviors when using
the Internet.

An individual's digital footprint reflects the various
actions an individual makes online, both positive and
negative.

Digital communities allow for social interactions that can
result in positive or negative outcomes.

Young people can have a positive impact on the natural
world in the fight against climate change.

Digital artifacts can be owned by individuals or
organizations.

Individuals should practice safe behaviors when using
the Internet.

An individual's digital footprint reflects the various
actions an individual makes online, both positive and
negative.

Digital communities allow for social interactions that can
result in positive or negative outcomes.

Young people can have a positive impact on the natural
world in the fight against climate change.




Intellectual property rights exist to protect the original
works of individuals. It is allowable to use other people's
ideas in one’s own work provided that proper credit is
given to the original source.

Sending and receiving copies of media on the internet
creates the opportunity for unauthorized use of data,
such as personally owned video, photos, and music.
Digital identities must be managed in order to create a
positive digital footprint.

Digital tools have positively and negatively changed the
way people interact socially.

Digital engagement can improve the planning and
delivery of climate change actions.

Intellectual property rights exist to protect the original
works of individuals. It is allowable to use other people’s
ideas in one's own work provided that proper credit is
given to the original source.

Sending and receiving copies of media on the internet
creates the opportunity for unauthorized use of data,
such as personally owned video, photos, and music.
Digital identities must be managed in order to create a
positive digital footprint.

Digital tools have positively and negatively changed the
way people interact socially.

Digital engagement can improve the planning and
delivery of climate change actions.

Global and Cultural Awareness

To possess a cultural and global awareness is to fully understand that individuals are composed of complex cultural
backgrounds, which are influenced by a multitude of factors. Armed with this crucial understanding, individuals can
then better learn and work collaboratively with people from diverse cultures, religions and lifestyles in a spirit of
mutual respect and open dialogue, whether in a personal, work, or community-based context. Such an awareness
also stresses the importance of recognizing and understanding the rich histories and multitude of languages of other

nations and cultures.

By the end of grade 2

By the end of grade 5

Individuals from different cultures may have different
points of view and experiences.

Culture and geography can shape an individual's
experiences and perspectives.

Information and Media Literacy

Information and Media Literacy empowers learners to access, retrieve and produce well managed resources. This
access promotes and fosters inquiry learning as well as a deep understanding of target knowledge, skills or
concepts. Information and Media Literacy is the vehicle for leamners to pursue and create relevant information using
the opportunities of high-quality materials. Information and media literacy also includes a basic understanding of

ethical use of information.

By the end of grade 2

By the end of grade 5

Digital tools and media resources provide access to
vast stores of information that can be searched.

Digital tools can be used to display data in various
ways.

A variety of diverse sources, contexts, disciplines and
cultures provide valuable and necessary information

Digital tools and media resources provide access to
vast stores of information, but the information can be
biased or inaccurate.

Digital tools can be used to modify and display data in
various ways that can be organized to communicate
ideas.




that can be used for different purposes. Accurate and comprehensive information comes in a
variety of platforms and formats and is the basis for
Information is shared or conveyed in a variety of effective decision making.

formats and sources.
Specific situations require the use of relevant sources
of information.

Technology Literacy
By the end of grade 2 By the end of grade 5
Digital tools have a purpose. Different digital tools have different purposes.

Collaboration can simplify the work an individual has to | Collaborating digitally as a team can often develop a
do and sometimes produce a better product. better artifact than an individual working alone.

Career Readiness, Life Literacies, and Key Skills Practices

Career Readiness, Life Literacies, and Key Skills Practices describe the habits of the mind that all educators in all
content areas should seek to develop in their students. They are practices that have been linked to increase college,
career, and life success. These practices should be taught and reinforced in all content areas with increasingly higher
levels of complexity and expectation as a student advances through a program of study.

Act as a responsible and contributing community member and employee.

Attend to financial well-being.

Consider the environmental, social and economic impacts of decisions.

Demonstrate creativity and innovation.

Utilize critical thinking to make sense of problems and persevere in solving them.

Mode! integrity, ethical leadership and effective management.

Plan education and career paths aligned to personal goals.

Use technology to enhance productivity, increase collaboration and communicate effectively.
Work productively in teams while using cultural/global competence.

2 6 @ @ @ © ©¢ 0 ©

Social and Emotional Learning (SEL)

SEL refers to the process by which children and adults acquire and effectively apply the knowledge, attitudes and
skills necessary to do the following: understand and manage emotions; set and achieve positive goals; feel and show
empathy for others; and make responsible decisions. Students in SEL programs are more likely to attend school and
receive better grades, and are less likely to have conduct problems. Successful infusion of SEL can result in positive
behaviors, increased academic success, and caring communities.

The New Jersey Department of Education has been promoting social and emotional learning to enhance the building
of positive school climates and the healthy development of young people (NJ DOE, 2019).

SEL is being used as a way for educators to adopt more equitable practice and for students to develop and apply
important competencies for dealing with relationships, stress, and other factors that can affect behavior and
interactions. In this way, SEL is considered a key strategy for educators who seek to reduce the opportunity gap




between students from high-need environments and those who are not. For example, Gregory and Fergus note that
many districts and schools seeking to reduce disciplinary disparities use SEL as a strategy to engage in a more
proactive approach to managing behavior instead of using exclusionary disciplinary practices.

A targeted focus on SEL implementation also supports greater equity because all students develop the social and
emotional competencies that allow them to engage more deeply in learning. Through well-implemented SEL
programs, educators can help students see that the social and emotional competencies they need for successfully
navigating their schooling experience are similar to those needed for navigating their life outside of school. When
thinking about your students’ social and emotional development, remember that competencies develop in culturally
and context-dependent ways and, also, that how and when students use social and emotional competencies is fluid.
Thus, it is important to pay attention to what is impacting students’ use of these competencies. Remember, too, that
the cultural norms and practices of a school or classroom can influence how students are accessing information and
engaging in learning. For example, are all students getting equal opportunities to engage in classroom discussions or
to take on responsibilities within the classrooms?

Finally, SEL supports equity by providing that Tier 1 foundation for all students, as discussed earlier, because
everyone needs well-developed social and emotional skills to successfully navigate their daily lives.

Social and Emotional Competencies

New Jersey has identified five core social and emotional competencies based on a model used by CASEL. These

competencies represent the outcomes we want to achieve when engaging in SEL efforts. The competencies are
3 Self-awareness, which is the ability to recognize one’s emotions and know one's strengths and limitations;

** Self-management, which is the ability to regulate and control one’s emotions and behaviors, particularly in
stressful situations;

s+ Social awareness, which is the ability to take the perspective of others, demonstrate empathy, acknowledge
and appreciate similarities and differences, and understand how one’s actions influence and are influenced
by others;

%* Relationship skills, which refers to one's ability to demonstrate prosocial skills and behaviors in order to
develop meaningful relationships and resolve interpersonal conflicts; and

** Responsible decision-making, which refers to the ability to use multiple pieces of information to make ethical
and responsible decisions.

In the SEL landscape, terminology can sometimes be confusing. So let’s take a minute to clarify some key terms.
Social and emotional learning is the process of developing and applying the social and emotional competencies that
are the outcomes of that learning. The term SEL supports the idea that there are many varied steps we can take to
develop and apply social and emotional competencies.

In the field, the terms competency and skill are often used interchangeably as an umbrella term for a particular set of
related knowledge, skills, and attitudes that contribute to someone being socially and emotionally competent. The
New Jersey Department of Education uses the term competency for this broad concept. Competencies consist of a
set of related attitudes, knowledge, and skills that, together, allow an individual to perform a task effectively or to
exhibit a particular behavior. The terms attitudes, knowledge, and skills are more granular in nature than the term
competency. Attitudes constitute beliefs and emotions we hold about a particular topic or object, and they are often



influenced by our upbringing and contextual cues. Knowledge is information or an understanding we have about
something or how to do something. Skills are our abilities to perform targeted tasks. The Department refers to these
contributing factors, individually, as sub-competencies. For example, the competency of social awareness consists of
multiple related sub-competencies, including beliefs, such as awareness of differences; knowledge, such as
recognizing different social cues; and skills, such as an awareness of differing points of view and perspectives. New
Jersey uses the term indicators to refer to developmentally appropriate sub-competencies by grade band.

Integrating Social Emotional Learning

SEL is a process, and there are multiple ways to implement it in a classroom. Generally, there are three
classroom-based approaches to SEL, which can be implemented either through SEL programs or through general
SEL practices.

*First, you can provide instruction targeting specific social and emotional competencies, focusing on the underlying
knowledge, attitudes, and skills that constitute each competency. For example, you could set time aside in class to
specifically teach your students how to communicate effectively with their peers.

*You can also integrate SEL instruction into core academic content. For example, a language arts teacher can teach
empathy through a story being read and discussed in class, and, to build social awareness, a social studies teacher
can explore the social implications of historical events for students today.

*Finally, you can help students develop social and emotional competencies through general teaching practices that
encourage a safe and supportive learning environment. For example, you might teach students how to resolve
interpersonal conflicts as they work in cooperative groups.

These approaches are not mutually exclusive. Each is important and they can all work together to help students
develop and apply social and emotional competencies, as well as academic competencies. In subsequent modules,
you will learn about specific activities and strategies for teaching social and emotional competencies, as well as
about general teaching practices that promote SEL. In addition, the New Jersey Department of Education has
compiled competency-specific instructional strategies, which can be found on the NJ DOE Department's website.

Integrating SEL with Academics

For teachers and other instructional staff to promote deeper student learning, they must make a strategic connection

between SEL and academic instruction. Well-developed social and emotional competencies help students meet the

demands of more rigorous college and career readiness standards, as well as instructional shifts related to those

standards. The standards are asking you and students to think outside the box, and they require students to interact

in new ways with content, with each other, and with their own learning.

For example:

+$* Standards require students to participate in classroom discussions and explain their points of view. Thus,

students need to learn communication skills and how communication must vary depending on their
audience and their communication objective.



+$* Given more rigorous academic content, students are more likely to become frustrated, so they need to learn
how to recognize what frustrates them and to regulate that frustration in order to persevere.

+%» With more collaborative learning, students must demonstrate greater responsibility within the classroom,
both for their own learning and for working effectively with others to achieve a common goal.

There is a deep connection between the academic, social, and emotional aspects of the classroom, yet we tend to
think of each one in isolation rather than thinking of how they intersect. If, instead, we think about their connections
with one another, we can begin to integrate them, maximize student learning, and make instruction more relevant for
students.

When we consider social, emotional and academic aspects together, we can maximize learning experiences for
students. To start thinking this way, ask yourself the following questions:

+y+ Academic — What does high-quality instruction look like?

+s* Social — How are supportive relationships developed in the classroom?

«¢+ Emotional — How do we create positive emotional tones in the classroom?

Academic

What does high-quality
instruction look like?

How do we create How are supportive
a positive emotional relationships developed
tone in classrooms? in classrooms?

(NJDOE, 2019)

Kindergarten- Grade 8 Music Instruction

Kindergarten -Grade 2 NJSLS- Music Standards
1.3A General Music Standards by the End of Grade 2

Creating
Anchor Standard 1: Generating and conceptualizing ideas.

Enduring Understanding: The creative ideas, concepts and feelings that influence musicians' work emerge from a
variety of sources



Essential Question: How do musicians generate creative ideas?
Practice: Imagine
Performance Expectations:

1.3A.2.Cr1a: Explore, create and improvise musical ideas using rhythmic and melodic patterns in various meters and
tonalities.

Anchor Standard 2: Organizing and developing ideas.

Enduring Understanding: Musicians’ creative choices are influenced by their expertise, context and expressive intent.
Essential Question: How do musicians make creative decisions?

Practices: Plan, Make

Performance Expectations:

e 1.3A.2.Cr2a: Demonstrate and explain personal reasons for selecting patterns and ideas for music that represent
expressive intent.

e 1.3A.2.Cr2b: Use iconic or standard notation and/or recording technology to organize and document personal
musical ideas.

Anchor Standard 3: Refining and completing products.

Enduring Understanding: Musicians evaluate and refine their work through openness to new ideas, persistence and
the application of appropriate criteria.

Essential Question: How do musicians improve the quality of their creative work?

Practices: Evaluate, Refine

Performance Expectations:

e 1.3A.2.Cr3a: Interpret and apply personal, peer and teacher feedback to revise personal music.

e 1.3A.2.Cr3b: Convey expressive intent for a specific purpose by presenting a final version of musical ideas to
peers or informal audience.

Performing
Anchor Standard 4: Selecting, analyzing, and interpreting work.

Enduring Understanding: Performers' interest in and knowledge of musical works, understanding of their own
technical skill, and the context for a performance influence the selection of repertoire.



Essential Question: How do performers select repertoire?
Practices: Select, Analyze, Interpret
Performance Expectations:

1.3A.2.Prda: Demonstrate and explain personal interest in, knowledge about, and purpose of varied musical
selections.

Anchor Standard 5: Developing and refining techniques and models or steps needed to create products.

Enduring Understanding: To express their musical ideas, musicians analyze, evaluate and refine their performance
over time through openness to new ideas, persistence and the application of appropriate criteria.

Essential Question: How do musicians improve the quality of their performance?

Practices: Rehearse, Evaluate, Refine

Performance Expectations:

e 1.3A.2Pr5a: Apply established criteria to judge the accuracy, expressiveness and effectiveness of performance.

e 1.3A.2Pr5b: Rehearse, identify and apply strategies to address interpretive, performance and technical challenges
of music.

o 1.3A.2.Pr5¢: Demonstrate knowledge of basic music concepts (e.g. tonality and meter) in music from a variety of
cultures selected for performance.

o 1.3A.2.Pr5d: When analyzing selected music, read and perform rhythmic and melodic patterns using iconic or
standard notation.

e 1.3A.2.Prbe: Demonstrate understanding of basic expressive qualities (e.g., dynamics, tempo) and how creators
use them to convey expressive intent.

Anchor Standard 6: Conveying meaning through art.

Enduring Understanding: Musicians judge performance based on criteria that vary across time, place and cultures.
The context and how a work is presented influence audience response.

Essential Question: When is a performance judged ready to present? How do context and the manner in which
musical work is presented influence audience response?

Practice: Present
Performance Expectations:

e 1.3A.2.Pr6a: Perform music for a specific purpose with expression and technical accuracy.



e 1.3A.2.Pr6b: Perform appropriately for the audience and purpose.
Responding
Anchor Standard 7: Perceiving and analyzing products.

Enduring Understandings: Individuals' selection of musical works is influenced by their interests, experiences,
understandings, and purposes. Response to music is informed by analyzing context (e.g., social, cultural, historical)
and how creator(s) or performer(s) manipulate the elements of music.

Essential Questions: How do individuals choose music to experience? How does understanding the structure and
context of music inform a response?

Practices: Select, Analyze
Performance Expectations:

e 1.3A.2.Re7a: Demonstrate and explain how personal interests and experiences influence musical selection for
specific purposes.

e 1.3A.2.Re7b: Describe how specific music concepts are used to support a specific purpose in music.
Anchor Standard 8: Interpreting intent and meaning.

Enduring Understanding: Through their use of elements and structures of music, creators and performers provide
clues to their expressive intent.

Essential Question: How do we discern the musical creators' and performers’ expressive intent?
Practice: Interpret
Performance Expectations:

1.3A.2.Re8a: Demonstrate basic knowledge of music concepts and how they support creators'/performers’
expressive intent.

Anchor Standard 9: Applying criteria to evaluate products.

Enduring Understanding: The personal evaluation of musical work(s) and performance(s) is informed by analysis,
interpretation, and established criteria.

Essential Question: How do we judge the quality of musical work(s) and performance(s)?
Practices: Evaluate
Performance Expectations:

1.3A.2.Re9a: Apply personal and expressive preferences in the evaluation of music.



Connecting
Anchor Standard 10: Synthesizing and relating knowledge and personal experiences to create products.

Enduring Understanding: Musicians connect their personal interests, experiences, ideas, and knowledge to creating,
performing, and responding.

Essential Question: How do musicians make meaningful connections to creating, performing, and responding?
Practice: Interconnection
Performance Expectations:

1.3A.2.Cn10a: Demonstrate how interests, knowledge and skills relate to personal choices and intent when creating,
performing and responding to music. This Performance Expectation is embedded in the following Artistic Processes:
1.3A.2.Cr2a, 1.3A.2.Cr3b, 1.3A.2.Pr5e 1.3A.2.Re7a

Anchor Standard 11: Relating artistic ideas and works within societal, cultural, and historical contexts to deepen
understanding.

Enduring Understanding: Musicians connect their personal interests, experiences, ideas, and knowledge to creating,
performing, and responding.

Essential Question: How do the other arts, other disciplines, contexts, and daily life inform creating, performing, and
responding to music?

Practice: Interconnection

Performance Expectations: 1.3A.2.Cn11a: Demonstrate understanding of relationships between music and the other
arts, other disciplines, varied contexts, and daily life. This Performance Expectation is embedded in the following
Artistic Processes: 1.3A.2.Cr2a, 1.3A.2.Cr3b, 1.3A.2.Pr5e, 1.3A.2.Re7a

Kindergarten Music Instruction

Resources:

e Making Music Fun hitps://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
National Association for Music Education https://nafme.org/
https://www.teachervision.com/resources/music
https://whyy.pbstearningmedia.org/subjects/the-arts/music/

Open Stax Noisy Learning: Loud but Fun Music Education Activities

https://cnx.org/contents/vrL sG4BO@7.31:9zNDiAz7 @11/Percussion-Fast-and-Cheap

Carnegie hall https://www.carnegiehall.org/Explore/Learn/Music-Educators

Wide Open School Music https://wideopenschool.org




e Making Music Fun Lesson Zone
hitps://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php

Assessments:
e Exit Slips
e Teacher Observation
e Checklist/Rubric

Marking Period 1
Content: Creating

e Tempo

e Dynamic

e Levels

e PatternsRhythm

Additional Resources:

e Music Play Creative Process https:/musicplayonline.com/modules/the-creative-process/

e  Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=

e Making Music
https://whyy.pbslearningmedia.org/resource/pinka18-arts-band-lp/making-music-lesson-plan-pinkalicious-pet
errific/

e  Spoon Sounds
https.//whyy.pbslearningmedia.org/resource/pinka20-arts-spoonsounds-Ip/spoon-sounds-lesson-plan-pinkali
cious-peterrific/

e Sharing your Creativity
https://whyy.pbslearningmedia.org/resource/sharing-your-creativity-grades-1-and-2-pbs-kids/sharing-your-cr
eativity-grades-1-and-2-pbs-kids-activity-gallery-move-to-include/

Marking Period 2
Content: Performing
o Pitch
o Rhythm
e Dynamics
o Tempo

Additional Resources:
e Talking Drums https:/cnx.org/contents/1Zu1pcSS@11/Talking-Drums
e Making Music
https://whyy.pbslearningmedia.org/resource/pinka 18-arts-band-Ip/making-music-lesson-plan-pinkalicious-pet
errific/
e Spoon Sounds
https://whyy.pbslearningmedia.org/resource/pinka20-arts-spoonsounds-Ip/spoon-sounds-lesson-plan-pinkali

cious-peterrific/




e Carmen’'s World Orchestra
https://whyy.pbslearningmedia.org/resource/32849aa9-3847-443c-8964-844546b7ebf5/carmens-world-orch

estra-lets-go-luna-game/

Marking Period 3
Content: Responding

e Construct responses to music and dance
Additional Resources:

e Music in World Cultures
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:K-2

e Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation

e Classics for Kids https://www.classicsforkids.com/teachers.html

Marking Period 4
Content: Connecting

e Themes

e Patriot music

e Cultural music

Additional Resources:

e Carmen's World Orchestra
https://whyy.pbslearningmedia.org/resource/32849aa9-3847-443c-8964-844546b7ebf5/carmens-world-orch
estra-lets-go-luna-game/

Teacher Vision Music History https://www.teachervision.com/resources/music-history
Teacher Vision Multicultural Music https://www.teachervision.com/resources/multicultural-music

First Grade Music Instruction

Resources:
o Making Music Fun https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
e National Association for Music Education https://nafme.org/
e hitps://www.teachervision.com/resources/music
(]
[+]

https://whyy.pbslearningmedia.org/subjects/the-arts/music/
Open Stax Noisy Learning: Loud but Fun Music Education Activities
https://cnx.org/contents/vrL.sG4BO@7.31:9zNDiAz7 @11/Percussion-Fast-and-Cheap
Carnegie hall https://www.carnegiehall.org/Explore/L earn/Music-Educators
o Wide Open School Music https://wideopenschool.org

Making Music Fun Lesson Zone

hitps://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php

(-]

Assessments:
o Exit Slips
e Teacher Observation
o Checklist/Rubric



Marking Period 1
Content: Creating

e Tempo

e Dynamic

o Levels

e PatternsRhythm

Additional Resources:

Music Play Creative Process https://musicplayonline.com/modules/the-creative-process/

Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=

Making Music
https://whyy.pbslearningmedia.org/resource/pinka18-arts-band-lp/making-music-lesson-plan-pinkalicious-pet
errific/

Spoon Sounds
https://whyy.pbslearningmedia.org/resource/pinka20-arts-spoonsounds-Ip/spoon-sounds-lesson-plan-pinkali
cious-peterrific/

Sharing your Creativity
https://whyy.pbslearningmedia.org/resource/sharing-your-creativity-grades-1-and-2-pbs-kids/sharing-your-cr
eativity-grades-1-and-2-pbs-kids-activity-gallery-move-to-include/

Marking Period 2
Content: Performing
e Pitch
e Rhythm
e Dynamics
e Tempo

Additional Resources:

o

Talking Drums https://cnx.org/contents/1Zu1pcSS@11/Talking-Drums

Making Music
https:/iwhyy.pbslearningmedia.org/resource/pinka18-arts-band-Ip/making-music-lesson-plan-pinkalicious-pet
errific/

Spoon Sounds
htps://whyy.pbslearningmedia.org/resource/pinka20-arts-spoonsounds-Ip/spoon-sounds-lesson-plan-pinkali
cious-peterrific/

Carmen’s World Orchestra
https://whyy.pbslearningmedia.org/resource/32849aa9-3847-443c-8964-844546b7ebf5/carmens-world-orch
estra-lets-go-luna-game/

Marking Period 3
Content: Responding



e Construct responses to music and dance
Additional Resources:

e Music in World Cultures
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=qgrades:K-2
Teacher Vision Music Appreciation https.//www.teachervision.com/resources/music-appreciation
Classics for Kids https://www.classicsforkids.com/teachers.html

Marking Period 4
Content: Connecting

e Themes

e Patriot music

e Cultural music

Additional Resources:

o Carmen’'s World Orchestra
https://whyy.pbslearningmedia.org/resource/32849aa9-3847-44 3c-8964-844546b7 ebf5/carmens-world-orch
estra-lets-go-luna-game/

Teacher Vision Music History https://www.teachervision.com/resources/music-history
e Teacher Vision Mulficultural Music https://www.teachervision.com/resources/multicultural-music

Second Grade Music Instruction

Resources:

e Making Music Fun https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
National Association for Music Education https:/nafme.org/
htps://www.teachervision.com/resources/music
hitps://whyy.pbslearningmedia.org/subjects/the-arts/music/
Open Stax Noisy Learning: Loud but Fun Music Education Activities
https://cnx.org/contents/viLsG4BO@7.31:9zNDiAz7 @11/Percussion-Fast-and-Cheap
Carnegie hall hitps://www.carnegiehall.org/Explore/Learn/Music-Educators
e Wide Open School Music hitps://wideopenschool.org
o Making Music Fun Lesson Zone

https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php

e ¢ o0 ©

Assessments:
o Exit Slips
o Teacher Observation
o Checklist/Rubric

Marking Period 1
Content: Creating
e Tempo
e Dynamic

e Levels



e PatternsRhythm

Additional Resources:
e Music Play Creative Process https://musicplayonline.com/modules/the-creative-process/

e Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=
° Maklng Music

errific/ c/
e Spoon Sounds

mous-getemf ic/
° Shanng your Creatlv;ty

Marking Period 2
Content: Performing
e Pitch
e Rhythm
o Dynamics
e Tempo

Additional Resources:

e Talking Drums https://cnx.org/contents/1Zu1pcSS@11/Talking-Drums

° Maklng Music

errific/ c/
e Spoon Sounds

Ci ous-getemf ic/
e Carmen’'s World Orchestra

https://whyy.pbslearningmedia.ora/resource/32849aa9-3847-443¢c-8964-844546b7ebf5/carmens-world-orch

estra-lets-go-luna-game/

Marking Period 3
Content: Responding

e Construct responses to music and dance
Additional Resources:

e Music in World CuItures

s/’7§glected facet=grades:K-2
Teacher Vision Music Appreciation hitps://www.teachervision.com/resources/music-appreciation
Classics for Kids https://www.classicsforkids.com/teachers.html



Marking Period 4
Content: Connecting
e Themes
e Patriot music
e Cultural music
Additional Resources:
e Carmen’s World Orchestra
https://whyy.pbslearningmedia.org/resource/32849aa9-3847-44 3¢c-8964-844546b7ebf5/carmens-world-orch
estra-lets-go-luna-game/

Teacher Vision Music History https://www.teachervision.com/resources/music-history
Teacher Vision Multicultural Music https://www.teachervision.com/resources/multicultural-music

Grade 3-5 NJSLS- Music Standards
1.3A General Music Standards by the End of Grade 5

Creating
Anchor Standard 1: Generating and conceptualizing ideas.

Enduring Understanding: The creative ideas, concepts and feelings that influence musicians’ work emerge from a
variety of sources

Essential Question: How do musicians generate creative ideas?
Practice: Imagine
Performance Expectations:

1.3A.5.Cr1a: Generate and improvise rhythmic, melodic and harmonic ideas, and simple accompaniment patterns
and chord changes. Explain connection to specific purpose and context (e.g., social, cultural, historical).

Anchor Standard 2: Organizing and developing ideas.

Enduring Understanding: Musicians’ creative choices are influenced by their expertise, context, and expressive
intent.

Essential Question: How do musicians make creative decisions?
Practices: Plan, Make
Performance Expectations:

o 1.3A.5.Cr2a: Demonstrate developed musical ideas for improvisations, arrangements or compositions to express
intent. Explain connection to purpose and context.



e 1.3A.5.Cr2b: Use standard and/or iconic notation and/or recording technology to document personal rhythmic,
melodic and two-chord harmonic musical ideas.

Anchor Standard 3: Refining and completing products.

Enduring Understanding: Musicians evaluate and refine their work through openness to new ideas, persistence, and
the application of appropriate criteria.

Essential Question: How do musicians improve the quality of their creative work?
Practices: Evaluate, Refine
Performance Expectations:

e 1.3A.5.Cr3a: Evaluate, refine and document revisions to personal music, applying collaboratively developed
criteria, showing improvement over time and explaining rationale for changes.

e 1.3A.5.Cr3b: Present to others final versions of personally and collaboratively created music that demonstrate
craftsmanship. Explain connection to expressive intent.

Performing
Anchor Standard 4: Selecting, analyzing, and interpreting work.

Enduring Understanding: Performers' interest in and knowledge of musical works, understanding of their own
technical skill, and the context for a performance influence the selection of repertoire.

Essential Question: How do performers select repertoire?
Practices: Select, Analyze, Interpret
Performance Expectations:

e 1.3A.5.Prda: Demonstrate and explain how the selection of music to perform is influenced by personal interest,
knowledge and context as well as the students’ technical skill.

o 1.3A.5.Pr4b: Demonstrate an understanding of the structure and expanded music concepts (e.g., rhythm, pitch,
form, harmony) in music selected for performance.

e 1.3A.5.Prdc: Analyze selected music by reading and performing using standard notation.
e 1.3A.5.Prdd: Explain how context (e.g., personal, social, cultural, historical) informs performances.

o 1.3A.5.Prde: Convey creator's intents through the performers' interpretive decisions of expanded expressive
qualities (e.g., dynamics, tempo, timbre, articulation/style).

Anchor Standard 5: Developing and refining techniques and models or steps needed to create products.



Enduring Understanding: To express their musical ideas, musicians analyze, evaluate and refine their performance
over time through openness to new ideas, persistence and the application of appropriate criteria.

Essential Question: How do musicians improve the quality of their performance?
Practices: Rehearse, Evaluate, Refine
Performance Expectations:

e 1.3A.5.Prba: Apply teacher-provided and established criteria and feedback to evaluate the accuracy and
expressiveness of ensemble and personal performance.

e 1.3A.5.Pr5b: Rehearse to refine technical accuracy and expressive qualities to address challenges and show
improvement over time.

Anchor Standard 6: Conveying meaning through art.

Enduring Understanding: Musicians judge performance based on criteria that vary across time, place and cultures.
The context and how a work is presented influence audience response.

Essential Question: When is a performance judged ready to present? How do context and the manner in which
musical work is presented influence audience response?

Practice: Present
Performance Expectations

o 1.3A.5.Pr6a: Perform music, alone or with others, with expression, technical accuracy and appropriate
interpretation.

o 1.3A.5.Pr6b: Demonstrate performance decorum and audience etiquette appropriate for the context, venue, genre,
and style.

Responding
Anchor Standard 7: Perceiving and analyzing products.

Enduring Understandings: Individuals' selection of musical works is influenced by their interests, experiences,
understandings, and purposes. Response to music is informed by analyzing context (e.g., social, cultural, historical)
and how creator(s) or performer(s) manipulate the elements of music.

Essential Questions: How do individuals choose music to experience? How does understanding the structure and
context of music inform a response?

Practices: Select, Analyze

Performance Expectations



e 1.3A.5.Re7a: Demonstrate and explain, citing evidence, how selected music connects to and is influenced by
specific interests, experiences, purposes, or contexts.

e 1.3A.5.Re7b: Demonstrate and explain, citing evidence, how responses to music are informed by the structure, the
use of the elements of music, and context (i.e., social, cultural, historical).

Anchor Standard 8: Applying criteria to evaluate products.

Enduring Understanding: The personal evaluation of musical work(s) and performance(s) is informed by analysis,
interpretation, and established criteria.

Essential Question: How do we judge the quality of musical work(s) and performance(s)?
Practices: Evaluate
Performance Expectations:

1.3A.5.Re8a: Evaluate musical works and performances, applying established criteria, and explain appropriateness
to the context citing evidence from the elements of music.

Anchor Standard 9: Interpreting intent and meaning.

Enduring Understanding: Through their use of elements and structures of music, creators and performers provide
clues to their expressive intent.

Essential Question: How do we discern the musical creators’ and performers’ expressive intent?
Practice: Interpret
Performance Expectations:

1.3A.5.Rea: Demonstrate and explain how the expressive qualities (e.g., dynamics, tempo, timbre, articulation) are
used in performers’ and personal interpretations to reflect expressive intent.

Connecting
Anchor Standard 10: Synthesizing and relating knowledge and personal experiences to create products.

Enduring Understanding: Musicians connect their personal interests, experiences, ideas, and knowledge to creating,
performing, and responding.

Essential Question: How do musicians make meaningful connections to creating, performing, and responding?
Practice: Interconnection

Performance Expectations:



1.3A.5.Cn10a: Demonstrate how interests, knowledge, and skills related to personal choices and intent when
creating, performing, and responding to music. This Performance Expectation is embedded in the following Artistic
Processes: 1.3A.5.Cr2a, 1.3A.5.Cr3b, 1.3A.5.Prde, 1.3A.5.Re7a

Anchor Standard 11: Relating artistic ideas and works within societal, cultural, and historical contexts to deepen
understanding.

Enduring Understanding: Musicians connect their personal interests, experiences, ideas, and knowledge to creating,
performing, and responding.

Essential Question: How do the other arts, other disciplines, contexts, and daily life inform creating, performing, and
responding to music

Practice: Interconnection
Performance Expectations:

1.3A.5.Cn11a: Demonstrate understanding of relationships between music and the other arts, other disciplines,
varied contexts, and daily life. This Performance Expectation is embedded in the following Artistic Processes:
1.3A.5.Cr2a, 1.3A.5.Cr3b, 1.3A.5.Prde, 1.3A.5.Re7a

Third Grade Music Instruction

Resources:

e Making Music Fun https://www.makingmusicfun.net/ntm/mmf _music library the lesson zone index.php
National Association for Music Education https:/nafme.org/
Lesson Plans K-5 https://nafme.org/lesson-plan-ideas-for-k-5-general-music-classes/
https://www.teachervision.com/resources/music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/
Open Stax Noisy Learning: Loud but Fun Music Education Activities
hitps.//cnx.org/contents/viLsG4BO@7.31:qzNDiAz7@11/Percussion-Fast-and-Cheap
Carnegie hall https://www.carnegiehall.org/Explore/L earn/Music-Educators
Wide Open School Music https://wideopenschool.org
o Making Music Fun Lesson Zone

https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
o Music Play Online https:/musicplayonline.com/grades/grade-3/
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Assessments:
e Exit Slips
o Teacher Observation
o Checklist/Rubric

Marking Period 1
Content: Creating
e Tempo
e Dynamic
o Levels



PatternsRhythm

Additional Resources:

Music Play Creative Process https:/musicplayonline.com/modules/the-creative-process/

Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-3-5

Music Creation and Performance
https://whyy.pbslearningmedia.org/subjects/the-arts/music/musical-creation-participation-and-performance/?
selected facet=grades:3-5&selected facet=media type:Lesson%20Plan

Re-mix Studio https:/digital.scetv.org/knowitall/artopia/music/remix-studio/

Chrome Music Lab https://musiclab.chromeexperiments.com/

Marking Period 2
Content: Performing
e Pitch
e Rhythm
e Dynamics
e Tempo

Additional Resources:

(]

Talking Drums https://cnx.org/contents/1Zu1pcSS@11/Talking-Drums

Writing a Dialogue
https://whyy.pbslearningmedia.org/resource/vtl07.la.ws.style.Ipdialogue/writing-a-dialogue-a-jazz-conversati
on-using-collective-improvisation/

Chrome Music Lab https:/musiclab.chromeexperiments.com/

Marking Period 3
Content: Responding

Construct responses to music and dance

Additional Resources:

o

Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation
Appreciation and Analysis
https://whyy.pbslearningmedia.org/subjects/the-arts/music/appreciation-and-analysis-of-musical-works/?sele
cted facet=grades:3-58selected facet=media type:l esson%20Plan

Classics for Kids https://www.classicsforkids.com/teachers.html
https://www.classicsforkids.com/downloadsthaydn/Haydn3-5.pdf

Chrome Music Lab https://musiclab.chromeexperiments.com/

Marking Period 4
Content: Connecting

Themes
Artist's interests, experiences, and motivation
Cultural music

Additional Resources:



Music in World Cultures
https.//whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:3-5

Society and Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/?selected facet=ara
des:3-5&selected facet=media type:Lesson%20Plan

Teacher Vision Music History https://www.teachervision.com/resources/music-history

Teacher Vision Multicultural Music https://www.teachervision.com/resources/multicultural-music

Careers in Music
https://whyy.pbslearningmedia.org/resource/51290a5e-c8a1-4771-9f9¢-138¢226af089/me-dorothy-and-the-
people-behind-the-curtain-exploring-careers-in-the-arts/

Collaborative and Innovative Country music
https.//whyy.pbslearningmedia.org/resource/collaboration-innovation-lesson-plan/ken-burns-country-music/
Storytelling and Songwriting

https./static.pbslearningmedia.org/media/media files/Gershwin_StorytellingBlog.pdf

Fourth Grade Music Instruction

Resources:

]

e o 0 @ o

Making Music Fun https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
National Association for Music Education https:/nafme.org/

Lesson Plans K-5 https://nafme.org/lesson-plan-ideas-for-k-5-general-music-classes/
https://www.teachervision.com/resources/music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/

Open Stax Noisy Learning: Loud but Fun Music Education Activities
https://cnx.org/contents/vrLsG4BO@7.31.qzNDiAz7 @11/Percussion-Fast-and-Cheap
Carnegie hall https://www.carnegiehall.org/Explore/Learn/Music-Educators

Wide Open School Music https://wideopenschool.org

Making Music Fun Lesson Zone

https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
Music Play Online https:/musicplayonline.com/grades/grade-3/

Assessments:

°
-]
o

Exit Slips
Teacher Observation
Checklist/Rubric

Marking Period 1
Content: Creating

Tempo
Dynamic

Levels
PatternsRhythm

Additional Resources:



e Music Play Creative Process https://musicplayonline.com/modules/the-creative-process/

Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-3-5

Music Creation and Performance
https://whvv.pbsIeamingmedia.org/sub'|ects/the-arts/music/musicaI-creation-garticipation-and-performance/?
selected facet=grades:3-58selected facet=media type:Lesson%20Plan
Re-mix Studio https:/digital.scetv.org/knowitall/artopia/music/remix-studio/

e Chrome Music Lab https:/musiclab.chromeexperiments.com/

Marking Period 2
Content: Performing
e Pitch
e Rhythm
e Dynamics
e Tempo

Additional Resources:
e Talking Drums https://cnx.org/contents/1Zu1pcSS@11/Talking-Drums
e Writing a Dialogue
https://whyy.pbslearningmedia.org/resource/vtl07 la.ws style.Ipdialogue/writing-a-dialoque-a-jazz-conversati

on-using-collective-improvisation/
e Chrome Music Lab https://musiclab.chromeexperiments.com/

Marking Period 3
Content: Responding
o Construct responses to music and dance
Additional Resources:
e Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation
e Appreciation and Analysis
hitps://whyy.pbslearningmedia.org/subjects/the-arts/music/appreciation-and-analysis-of-musical-works/?sele
cted facet=grades:3-5&selected facet=media type:Lesson%20Plan
o Classics for Kids https://www.classicsforkids.com/teachers.html
https://www.classicsforkids.com/downioads/haydn/Haydn3-5.pdf
o Chrome Music Lab hitps://musiclab.chromeexperiments.com/

Marking Period 4
Content: Connecting
e Themes
e Artist's interests, experiences, and motivation
e Cultural music
Additional Resources:
e Music in World Cultures
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:3-5




Society and Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/?selected facet=gra
des:3-5&selected facet=media type:Lesson%20Plan

Teacher Vision Music History https://www.teachervision.com/resources/music-history

Teacher Vision Multicultural Music https://www.teachervision.com/resources/multicultural-music

Careers in Music
https://whyy.pbslearningmedia.org/resource/51290a5e-c8a1-4771-9f9e-138¢226af089/me-dorothy-and-the-
people-behind-the-curtain-exploring-careers-in-the-arts/

Collaborative and Innovative Country music
https://whyy.pbslearningmedia.org/resource/collaboration-innovation-lesson-plan/ken-burns-country-music/
Storytelling and Songwriting

https://static.pbslearningmedia.org/media/media files/Gershwin StorytellingBlog.pdf

Fifth Grade Music Instruction

Resources:

e Making Music Fun https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php

e National Association for Music Education https://nafme.org/

e Lesson Plans K-5 https:/nafme.org/lesson-plan-ideas-for-k-5-general-music-classes/

o hitps://www.teachervision.com/resources/music

o htips://whyy.pbslearningmedia.org/subjects/the-arts/music/

e Open Stax Noisy Learning: Loud but Fun Music Education Activities
https://cnx.org/contents/vrLsG4BO@7.31:0zNDiAz7@11/Percussion-Fast-and-Cheap
Carnegie hall https://www.carnegiehall.org/Explore/Learn/Music-Educators
Wide Open School Music hitps://wideopenschool.org

o Making Music Fun Lesson Zone
https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php

o Music Play Online https://musicplayonline.com/grades/grade-3/

Assessments:

e Exit Slips

e Teacher Observation

e Checklist/Rubric

Marking Period 1
Content: Creating

e Tempo

e Dynamic

o Levels

e PatternsRhythm



Additional Resources:

e Music Play Creative Process htps://musicplayonline.com/modules/the-creative-process/
e Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-3-5
e Music Creation and Performance
https://whyy.pbslearningmedia.org/subjects/the-arts/music/musical-creation-participation-and-performance/?
selected facet=grades:3-5&selected facet=media type:Lesson%20Plan
Re-mix Studio https:/digital.scetv.org/knowitall/artopia/music/remix-studio/
e Chrome Music Lab https:/musiclab.chromeexperiments.com/
Marking Period 2
Content: Performing
e Pitch
e Rhythm
e Dynamics
e Tempo

Additional Resources:

e Talking Drums https://cnx.org/contents/1Zu1pcSS@11/Talking-Drums
e Writing a Dialogue
hitps.//whyy.pbslearningmedia.org/resource/vtl07.la.ws style.|pdialogue/writing-a-dialogue-a-iazz-conversati
on-using-collective-improvisation/
e Chrome Music Lab https://musiclab.chromeexperiments.com/
Marking Period 3

Content: Responding

Construct responses to music and dance

Additional Resources:

o Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation
o Appreciation and Analysis
https://whyy.pbslearningmedia.org/subjects/the-arts/music/appreciation-and-analysis-of-musical-works/?sele
cted facet=grades:3-5&selected facet=media type:Lesson%20Plan
e Classics for Kids https://www.classicsforkids.com/teachers.html
https://www.classicsforkids.com/downloads/haydn/Haydn3-5.pdf
e Chrome Music Lab https://musiclab.chromeexperiments.com/
Marking Period 4
Content: Connecting
e Themes
e Artist's interests, experiences, and motivation
e Cultural music

Additional Resources:



e Music in World Cultures
https://whyy.pbslearningmedia.org/subjects/the-arts/music/saciety-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:3-5

e Society and Music
https://whyy.pbslearningmedia.ora/subjects/the-arts/music/society-and-history-of-music/?selected facet=gra
des:3-5&selected facet=media type:L esson%20Plan

e Teacher Vision Music History https.//www.teachervision.com/resources/music-history
Teacher Vision Multicultural Music https://www.teachervision.com/resources/multicultural-music
Careers in Music
https://whyy.pbslearningmedia.org/resource/51290a5¢e-c8a1-4771-9f9e-138¢226af089/me-dorothy-and-the-
people-behind-the-curtain-exploring-careers-in-the-arts/

e Collaborative and Innovative Country music
https://whyy.pbslearningmedia.org/resource/collaboration-innovation-lesson-plan/ken-burns-country-music/

e Storytelling and Songwriting ;
https://static. pbslearningmedia.org/media/media_files/Gershwin StorvtellingBlog.pdf

Grade 6-8 NJSLS- Music Standards
1.3A Music Standards by the End of Grade 8

Creating
Anchor Standard 1: Generating and conceptualizing ideas.

Enduring Understanding: The creative ideas, concepts and feelings that influence musicians’ work emerge from a
variety of sources

Essential Question: How do musicians generate creative ideas?
Practice: Imagine
Performance Expectations:

1.3A.8.Cr1a: Generate and improvise rhythmic, melodic and harmonic phrases and harmonic accompaniments within
basic forms (e.g., AB, ABA, Theme & Variations) and expanded forms (e.g., introductions, transitions, codas) that
convey expressive intent. Explain connection to specific purpose and context (e.g., social, cultural, historical).

Anchor Standard 2: Organizing and developing ideas.
Enduring Understanding: Musicians' creative choices are influenced by their expertise, context and expressive intent.

Essential Question: How do musicians make creative decisions?



Practices: Plan, Make
Performance Expectations:

e 1.3A.8.Cr2a: Select, organize and document personal musical ideas for arrangements, songs and compositions
within expanded forms that demonstrate concepts such as tension and release, unity and variety, balance, and
convey expressive intent.

o 1.3A.8.Cr2b: Use standard and/or iconic notation and/or recording technology to document personal rhythmic
phrases, melodic phrases and harmonic sequences.

Anchor Standard 3: Refining and completing products.

Enduring Understanding: Musicians evaluate and refine their work through openness to new ideas, persistence and
the application of appropriate criteria.

Essential Question: How do musicians improve the quality of their creative work?
Practices: Evaluate, Refine
Performance Expectations:

e 1.3A.8.Cr3a: Evaluate, refine and explain their own work by selecting and applying criteria including appropriate
application of elements of music, compositional techniques, style and form, and use of sound sources.

e 1.3A.8.Cr3b: Present the final versions of documented personally and collaboratively created music that
demonstrates craftsmanship and originality to others. Apply compositional techniques to achieve unity and variety,
tension and release, and balance to convey expressive intent.

Performing
Anchor Standard 4: Selecting, analyzing, and interpreting work.

Enduring Understanding: Performers’ interest in and knowledge of musical works, understanding of their own
technical skill, and the context for a performance influence the selection of repertoire.

Essential Question: How do performers select repertoire?
Practices: Select, Analyze, Interpret
Performance Expectations:

o 1.3A.8.Prda: Apply collaboratively and personally developed criteria for selecting music of contrasting styles for
performance and explain expressive qualities, technical challenges and reasons for choices.

e 1.3A.8.Prdb: Compare the structure of contrasting pieces of music selected for performance, explaining how the
elements of music are used in each.



e 1.3A.8.Prdc: Analyze selected music by sight-reading in treble or bass clef using simple rhythmic, melodic and/or
harmonic notation.

o 1.3A.8.P4d: Identify and explain how cultural and historical context inform performances and result in different
musical effects.

e 1.3A.8.Prde: Perform contrasting pieces of music, demonstrating as well as explaining how the music's intent is
conveyed by their interpretations of the elements of music and expressive qualities (e.g., dynamics, tempo, timbre,
articulation/style, phrasing).

Anchor Standard 5: Developing and refining techniques and models or steps needed to create products.

Enduring Understanding: To express their musical ideas, musicians analyze, evaluate and refine their performance
over time through openness to new ideas, persistence and the application of appropriate criteria.

Essential Question: How do musicians improve the quality of their performance? Practices: Rehearse, Evaluate,
Refine

Performance Expectations:

1.3A.8.Prba: Identify and apply personally developed criteria (e.g., demonstrating correct interpretation of notation,
technical skill of performer, originality, emotional impact, variety, interest) to rehearse, refine and determine when the
music is ready to perform.

Anchor Standard 6: Conveying meaning through art.

Enduring Understanding: Musicians judge performance based on criteria that vary across time, place and cultures.
The context and how a work is presented influence audience response.

Essential Question: When is a performance judged ready to present? How do context and the manner in which
musical work is presented influence audience response?

Practice: Present
Performance Expectations:

e 1.3A.8.Pr6a: Perform music with technical accuracy, stylistic expression and cutturally authentic practices to
convey the creator's intent.

o 1.3A.8.Pr6b: Demonstrate performance decorum (e.g., stage presence, attire, behavior) and audience etiquette
appropriate for venue, purpose, context, and style.

Responding

Anchor Standard 7: Perceiving and analyzing products.



Enduring Understandings: Individuals' selection of musical works is influenced by their interests, experiences,
understandings, and purposes. Response to music is informed by analyzing context (e.qg., social, cultural, historical)
and how creator(s) or performer(s) manipulate the elements of music.

Essential Questions: How do individuals choose music to experience? How does understanding the structure and
context of music inform a response?

Practices: Select, Analyze
Performance Expectations:

o 1.3A.8.Re7a: Select programs of music (e.g., a playlist, live performance) and demonstrate the connections to an
interest or experience for a specific purpose.

e 1.3A.8.Re7b: Classify and compare how the elements of music and expressive qualities relate to the structure
within programs of music (e.g., a playlist, live performance).

e 1.3A.8.Re7c: Identify and compare the context of programs of music from a variety of genres, cultures and
historical periods.

Anchor Standard 8: Applying criteria to evaluate products.

Enduring Understanding: The personal evaluation of musical work(s) and performance(s) is informed by analysis,
interpretation, and established criteria.

Essential Question: How do we judge the quality of musical work(s) and performance(s)?
ractices: Evaluate

Performance Expectations: 1.3A.8.Re8a: Apply appropriate personally developed criteria to evaluate musical works
or performances.

Anchor Standard 9: Interpreting intent and meaning.

Enduring Understanding: Through their use of elements and structures of music, creators and performers provide
clues to their expressive intent.

Essential Question: How do we discern the musical creators’ and performers’ expressive intent?
Practice: Interpret

Performance Expectations: 1.3A.8.Re9a: Support with evidence personal interpretation of contrasting programs of
music and explain how the application of the elements of music and expressive qualities, within genres, cultures and
historical periods convey expressive intent.

Connecting



Anchor Standard 10: Synthesizing and relating knowledge and personal experiences to create products.

Enduring Understanding: Musicians connect their personal interests, experiences, ideas, and knowledge to creating,
performing and responding.

Essential Question: How do musicians make meaningful connections to creating, performing and responding?
Practice: Interconnection
Performance Expectations:

1.3A.8.Cn10a: Demonstrate how interests, knowledge and skills related to personal choices and intent when
creating, performing, and responding to music. This Performance Expectation is embedded in the following Artistic
Processes: 1.3A.8.Cr2a, 1.3A.8.Cr3b, 1.3A.8.Prde, 1.3A.8.Re7a

Anchor Standard 11: Relating artistic ideas and works within societal, cultural and historical contexts to deepen
understanding.

Enduring Understanding: Musicians connect their personal interests, experiences, ideas, and knowledge to creating,
performing and responding.

Essential Question: How do the other arts, other disciplines, contexts, and daily life inform creating, performing and
responding to music?

Practice: Interconnection
Performance Expectations:

1.3A.8.Cn11a: Demonstrate understanding of relationships between music and the other arts, other disciplines,
varied contexts, and daily life. This Performance Expectation is embedded in the following Artistic Processes:
1.3A.8.Cr2a, 1.3A.8.Cr3b, 1.3A.8.Prde, 1.3A.8.Re7a

Sixth Grade Music Instruction

Resources:
e Making Music Fun https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
o National Association for Music Education hitps:/nafme.org/

Teacher Vision Music Lessons https://www.teachervision.com/resources/music
PBS Learning- Music
https://whyy.pbslearningmedia.org/subiects/the-arts/music/?selected facet=grades:6-8

Carnegie hall https://www.carnegiehall.org/Explore/Learn/Music-Educators

Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-6-8
Making Music Fun Lesson Zone
https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
Music Play Onlinehttps:/musicplayonline.com/grades/grade-6/
e Open Stax Noisy Learning: Loud but Fun Music Education Activities

https://cnx.org/contents/vrL sG4BO@7.31:qzNDiAz7 @11/Percussion-Fast-and-Cheap




Assessments:

e Exit Slips

e Teacher Observation

e Checklist/Rubric
Marking Period 1
Content: Creating

e Tempo

e Dynamic

o Levels

e Patterns

e Rhythm

Additional Resources:

Music Play Creative Process https://musicplayonline.com/grades/grade-6/

Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-6-8

Music Creation and Performance

https://whyy.pbslearningmedia.org/subjects/the-arts/music/?selected facet=grades:6-8&selected facet=med
ia_type:Lesson%20Plan

Re-mix Studio https://digital.scetv.org/knowitall/artopia/music/remix-studio/

Chrome Music Lab https://musiclab.chromeexperiments.com/

Marking Period 2
Content: Performing

Pitch
Rhythm
Dynamics
Tempo

Additional Resources:

e

Kennedy Center Lessons
https://www. kennedy-centerorg/educatlon/resources-for-educators/classroom resources/lessons-and-activiti

te&SortDirection=Descending

Chrome Music Lab https://musiclab.chromeexperiments.com/

Marking Period 3
Content: Responding

Construct responses to music and dance

Additional Resources:

Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation



Appreciation and Analysis
hitps://whyy.pbslearningmedia.org/subjects/the-arts/music/appreciation-and-analysis-of-musical-works/?sele
cted facet=grades:6-8&selected facet=media type:Lesson%20Plan

Classics for Kids https://www.classicsforkids.com/teachers.html
https://www.classicsforkids.com/downloads/haydn/Haydn3-5.pdf

Chrome Music Lab https://musiclab.chromeexperiments.com/

Identifying Different perspectives
hitps://whyy.pbslearningmedia.org/resource/vtl07.la.rv.text.Ipdrums/identifying-different-perspectives-camilos
-drums/

Music Toolkit responding Guide
hitps://whyy.pbslearningmedia.org/resource/responding_guide3/music-arts-toolkit/

Marking Period 4
Content: Connecting

(]

Themes
Artist’s interests, experiences, and motivation
Cultural music

Additional Resources:

=]

Music in World Cultures
hitps://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:6-8

Society and Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/?selected facet=gra
des:6-8&selected facet=media_ type:Lesson%20Plan

Teacher Vision Music History https://www.teachervision.com/resources/music-history

Teacher Vision Multicultural Music hitps.//www.teachervision.com/resources/multicultural-music

Careers in Music
https://whyy.pbslearningmedia.org/resource/51290a5e-c8a1-4771-9f9e-138¢226af089/me-dorothy-and-the-
people-behind-the-curtain-exploring-careers-in-the-arts/

Collaborative and Innovative Country music
https://whyy.pbslearningmedia.org/resource/collaboration-innovation-lesson-plan/ken-burns-country-music/
Storytelling and Songwriting

hitps://static.pbslearningmedia.org/media/media_files/Gershwin _StorytellingBlog.pdf

Saturday Night/Sunday Morning Country Music
https://whyy.pbslearningmedia.org/resource/saturday-night-sunday-morning-tension-lesson-plan/ken-burns-
country-music/

Music Travels for Children

https://cnx.org/contents/Q1VX)VmO@11.10:64dx Sql@15/Germanic-Music-Folk-Songs

Seventh Grade Music Instruction

Resources:

Making Music Fun hitps://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php



o National Association for Music Education https:/nafme.org/
e Teacher Vision Music Lessons https://www.teachervision.com/resources/music
e PBS Learning- Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/?selected facet=grades:6-8
e Carnegie hall https://www.carnegiehall.org/Explore/l earn/Music-Educators
e Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-6-8
e Making Music Fun Lesson Zone

https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
Music Play Onlinehttps:/musicplayonline.com/grades/qrade-6/

e Open Stax Noisy Learning: Loud but Fun Music Education Activities
https://cnx.org/contents/viLsG4BO@7.31:9zNDiAz7 @11/Percussion-Fast-and-Cheap

Assessments:
e Exit Slips
e Teacher Observation
e Checklist/Rubric

Marking Period 1
Content: Creating
e Tempo
e Dynamic
o Llevels
e Patterns
e Rhythm

Additional Resources:
e Music Play Creative Process https:/musicplayonline.com/grades/grade-6/
e Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-6-8
e Music Creation and Performance
https://whyy.pbslearningmedia.org/subjects/the-arts/music/?selected facet=grades:6-8&selected facet=med
ia_typelesson%20Plan
Re-mix Studio https://digital.scetv.org/knowitall/artopia/music/remix-studio/

e Chrome Music Lab https://musiclab.chromeexperiments.com/

Marking Period 2
Content: Performing
e Pitch
e Rhythm
e Dynamics
e Tempo

Additional Resources:
e Kennedy Center Lessons

hitps://www.kennedy-center.org/education/resources-for-educators/classroom-resources/lessons-and-activiti



es/ApplyFilter/?GradeBand=8&AntsSubject=Music&OtherSubject=&Duration=&SearchText=&SortColumn=Da
te&SortDirection=Descending
Chrome Music Lab hitps://musiclab.chromeexperiments.com/

Marking Period 3
Content: Responding

Construct responses to music and dance

Additional Resources:

Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation

o Appreciation and Analysis
https://whyy.pbslearningmedia.org/subjects/the-arts/music/appreciation-and-analysis-of-musical-works/?sele
cted facet=grades:6-8&selected facet=media type:Lesson%20Plan

e C(Classics for Kids https://www.classicsforkids.com/teachers.html
hitps://www.classicsforkids.com/downloads/haydn/Haydn3-5.pdf

e Chrome Music Lab https://musiclab.chromeexperiments.com/

e |dentifying Different perspectives
https://whyy.pbslearningmedia.org/resource/vti07 .1a.rv.text.Ipdrums/identifying-different-perspectives-camilos
-drums/

e Music Toolkit responding Guide
https://whyy.pbslearningmedia.org/resource/responding _guide3/music-arts-toolkit/

Marking Period 4
Content: Connecting

e Themes

o Arist's interests, experiences, and motivation

e Cultural music

Additional Resources:

(=]

Music in World Cultures
https://whyy.pbslearningmedia.ora/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:6-8

Society and Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/?selected facet=gra
des:6-8&selected facet=media type:Lesson%20Plan

Teacher Vision Music History https://www.teachervision.com/resources/music-history

Teacher Vision Multicultural Music https://www.teachervision.com/resources/multicultural-music

Careers in Music
https://whyy.pbslearningmedia.org/resource/51290a5e-c8a1-4771-9f9e-138¢226af089/me-dorothy-and-the-
people-behind-the-curtain-exploring-careers-in-the-arts/

Collaborative and Innovative Country music
https://whyy.pbslearningmedia.org/resource/collaboration-innovation-lesson-plan/ken-burns-country-music/
Storytelling and Songwriting
https:/static.pbslearningmedia.org/media/media_files/Gershwin_StorytellingBlog.pdf




e Saturday Night/Sunday Morning Country Music
hitps://whyy.pbslearningmedia.org/resource/saturday-night-sunday-morning-tension-lesson-plan/ken-burns-
country-music/

e Music Travels for Children
https://cnx.org/contents/Q1VXiVmO@11.10:64dx Sql@15/Germanic-Music-Folk-Songs

Eighth Grade Music Instruction

Resources:
e Making Music Fun https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
o National Association for Music Education https://nafme.org/
e Teacher Vision Music Lessons https://www.teachervision.com/resources/music
e PBS Learning- Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/?selected facet=grades:6-8
Carnegie hall https://www.carnegiehall.org/Explore/Learn/Music-Educators
Wide Open School Music https://wideopenschool.org/search/?swp=Music&audience=grades-6-8

e Making Music Fun Lesson Zone
https://www.makingmusicfun.net/htm/mmf music library the lesson zone index.php
e Music Play Onlinehttps:/musicplayonline.com/grades/grade-6/

e Open Stax Noisy Learning: Loud but Fun Music Education Activities
https://cnx.org/contents/vrLsG4BO@7.31:qzNDiAz7@11/Percussion-Fast-and-Cheap

Assessments:
o Exit Slips
o Teacher Observation
o Checklist/Rubric

Marking Period 1
Content: Creating
e Tempo
o Dynamic
o Levels
e Patterns
e Rhythm

Additional Resources:

e Music Play Creative Process https://musicplayonline.com/grades/grade-6/

e Wide Open School Music https://wideopenschool.ora/search/?swp=Music&audience=grades-6-8

o Music Creation and Performance
https://whyy.pbslearningmedia.org/subjects/the-arts/music/?selected facet=grades:6-8&selected facet=med
ia_type:Lesson%20Plan
Re-mix Studio https://digital.scetv.org/knowitall/artopia/music/remix-studio/

Chrome Music Lab https:/musiclab.chromeexperiments.com/




Marking Period 2
Content: Performing

Pitch
Rhythm
Dynamics
Tempo

Additional Resources:

e Kennedy Center Lessons
https://www.kennedy-center.org/education/resources-for-educators/classroom-resources/lessons-and-activiti
es/ApplyFilter/?GradeBand=8ArtsSubject=Music&OtherSubject=&Duration=&SearchText=&SortColumn=Da
te&SortDirection=Descending

e Chrome Music Lab hitps:/musiclab.chromeexperiments.com/

Marking Period 3

Content: Responding

[}

Construct responses to music and dance

Additional Resources:

)

[}

Teacher Vision Music Appreciation https://www.teachervision.com/resources/music-appreciation
Appreciation and Analysis
https://whyy.pbslearningmedia.org/subjects/the-arts/music/appreciation-and-analysis-of-musical-works/?sele
cted facet=grades:6-88selected facet=media type:Lesson%20Plan

Classics for Kids https://www.classicsforkids.com/teachers.html
hitps://www.classicsforkids.com/downloadsthaydn/Haydn3-5.pdf

Chrome Music Lab https:/musiclab.chromeexperiments.com/

Identifying Different perspectives
hitps://whyy.pbslearningmedia.org/resource/vtl07.la.rv.text.Ilpdrums/identifying-different-perspectives-camilos
-drums/

Music Toolkit responding Guide

https://whyy.pbslearningmedia.org/resource/responding guide3/music-arts-toolkit/

Marking Period 4
Content: Connecting

o

(-]

(-]

Themes
Artist's interests, experiences, and motivation
Cultural music

Additional Resources:

Music in World Cultures
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/music-in-world-cultur
es/?selected facet=grades:6-8

Society and Music
https://whyy.pbslearningmedia.org/subjects/the-arts/music/society-and-history-of-music/?selected facet=gra
des:6-8&selected facet=media type:Lesson%20Plan




Teacher Vision Music History https://www.teachervision.com/resources/music-history
Teacher Vision Multicultural Music https.//www.teachervision.com/resources/multicultural-music
Careers in Music
htps://whyy.pbslearningmedia.org/resource/51290a5e-c8a1-4771-9f9e-138c226af089/me-dorothy-and-the-
people-behind-the-curtain-exploring-careers-in-the-arts/
o Collaborative and Innovative Country music
https://whyy.pbslearningmedia.org/resource/collaboration-innovation-lesson-plan/ken-burns-country-music/
e Storytelling and Songwriting
https://static.pbslearningmedia.org/media/media_files/Gershwin StorytellingBlog.pdf
e Saturday Night/Sunday Morning Country Music
https://whyy.pbslearningmedia.org/resource/saturday-night-sunday-morning-tension-lesson-plan/ken-burns-
country-music/
e Music Travels for Children
https://cnx.org/contents/Q1VXiVmO@11.10:64dx _Sal@15/Germanic-Music-Folk-Songs

Learning Style Accommodations

English Language Learners:

1. Consult with our ESL teacher to gain action plan strategies she has developed. If she has given you a strategy
list, please use it. If the student speaks the language being taught, ask if they would like to serve as a model.

2. Allow additional opportunities for drawing to assist ELL student to retell content information in pictures and then
graduate to words

3. Actively help students build connections and associations in order to access background knowledge or
previously taught information

4. Present students with written as well as oral messages (provide outlines or a copy of the notes of a classmate)
5. Always model writing assignments on the document camera or on the marker board

6. Modify assignments (fewer questions or fewer vocabulary)

7. Provide concrete examples of vocabulary words through the use of visuals

8. Provide small group instruction

9. Provide preferential seating

10. Provide extended time

11. Assess whether a student has the necessary prerequisite skills. Determine whether materials are appropriate
to the student's current functioning levels

12. Model Think Alouds to increase student comprehension

13. Cut and match as a sentence option

14. Create sequence charts with pictures for first, then, next, last




Students with Disabilities:

1. Follow student's I[EP and consult with students’ case manager(s) to access information learning styles
2. Use a highlight marker to identify key words, phrases, or sentences for student to read

3.. Buddy in class to assist and clarify

4. Provide specific guidelines

5. Provide mnemonic devices

6. Repeat major points of information

7. Provide visual cues (posters, number lines, gestures, use of technology)

8. Highlight new vocabulary and key words

9. Use advance organizers

10. Allow for frequent breaks (sensory/brain)

11. Be aware of student's preferred learning style and provide matching instruction materials
12. Seat student near model (student/teacher)

13. Provide blanks for students to enter words most relevant to proving comprehension.

Gifted & Talented:

1. Modify the content through text within student's ZPD and challenge them through acceleration, compacting,
allowing freedom, but guidance to select appropriately challenging books—advanced content in areas of personal
interest

2. Provide content that is thematic, broad based, and integrative rather than just single-subject areas

3. Provide opportunities to generalize, integrate, and apply ideas to content

4. Encourage students to move through content at their own pace

5. Provide enrichment activities for student to explore more deeply the history of the country of the language’s
origin

6. Modify process to be more inteliectually demanding that require a higher level of response or open-ended
questions that stimulate inquiry, active exploration, and discovery

7. Modify the learning environment that encourages inquiry and independence. It should include a wide variety of
materials, provides some physical movement, and connects the school experiences with the greater world

8. Modify product expectations and student responses. They should demonstrate what they have learned in a wide
variety of forms that both reflect knowledge and ability to manipulate ideas

Students with 504 Plans:
Follow student's 504 plan and consult with Kerri Lawler, 504 plan coordinator, to access information on student's
learning styles

Environmental Strategies

* Provide a structuredilearning environment

» Change student seating

+ Alter location or personal or classroom supplies for easier access or to minimize distraction
* Provide sensory breaks

* Provide a written or picture schedule




Presentation Strategies

» Record lessons so the student can review

» Use computer-aided instruction and other audiovisual equipment

» Select audio books

» Highlight main ideas and supporting details in the book

» Prioritize drill and practice activities for relevance

+ Vary the method of lesson presentation using multi-sensory techniques

» Ask student to repeat/paraphrase context to check understanding

» Simplify and repeat instructions

» Vary instructional pace

» Reinforce the use of compensatory strategies, i.e. pencil grip, mnemonic devices, “spell check”
» Reinforce study skill strategies (survey, read, recite, review)

* Pre-teach and/or re-teach important concepts

* Prepare advanced organizers/study guides for new material

Behavioral Strategies

* Provide a quiet area or environment for student to read, write, listen, think, and speak

« Implement behavioral/academic contracts

+ Utilize positive verbal and/or nonverbal reinforcements

» Utilize logical consequences

» Establish a home/school communication system for monitoring

* Cooperatively generate rules and consequences for classroom behavior

» Reinforce self-monitoring and self-recording of behaviors

Organizational Strategies

» Model and reinforce organizational systems (i.e. color-coding of books read, highlighting tape, etc.)
« Write out homework assignments, check student's recording of assignments

« Set time expectations for assignments

+ Teach siudy/organizational skills

Evaluation Methods

+ Limit amount of material presented on page having student use an index card to eliminate overwhelmed feelings
+ Provide a sample or practice test

» Provide for oral testing or sit with a student during AR tests

* Provide tests in segments so that student hands in one segment before receiving the next part
+ Provide personal copy of test tools and allow for color-coding/highlighting

» Adjust time for completion

» Modify weights of tests when grading

At Risk Students:
1. lf a student has an action plan from I1&RS, use it. Consult with student's I&RS advocate for additional

assistance.
2. Provide a structured learning environment where a student can read, write, think, speak, and listen clearly
to the new language.




Provide visuals to support the vocabulary being taught

Change student seating

Vary the method of lesson presentation using multi-sensory techniques

Provide small group or individual instruction

Buddy in class to assist and clarify

Actively help students build connections and assaciations in order to access background knowledge or
previously taught information

9. Directly teach language learning strategies

10. Repeat major points of information

11. Provide visual cues (Frayer's model! for difficult vocabulary that is aligned to classroom texts)
12. Allow student to retell a story rather than write to check for comprehension
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missal
0 Staff Only

September
New Teachers ~ August 31
Staff Only Sepiemberi- 2
Open House for Parents & Students September 2
4PM-6PM
SCHOOL CLOSED September 6
School Opens for Students September 7
October
Student Dismissal 12:30 PM October 8
SCHOOL CLOSED October 11
Student Dismissal 12 30 PM October 29
November
Student Dismissat 12:30 PM November 1-3
Parent Teacher Conference November 1
1:15PM-315PM&5PM-7PM
Parent Teacher Conference November 2
1:15PM-3:15PM
SCHOOL CLOSED November 4 -5
1# Marking Period Ends November 11
Report Cards Issued November 19
12:30 PM Dismissal for ALL November 24
SCHOOL CLOSED November 25-26
December
Winter Concert 7:00 PM December 2
12:30 PM Dismissat for ALL December 23
SCHOOL CLOSED December 24-31
Winter Recess
January
Student Dismissal 12:30 PM January 14
SCHOOL CLOSED January 17
2nd Marking Period Ends January 27
Eebruary
Report Cards lssued February 4
Student Dismissal 12:30 PM February 17
SCHOOL CLOSED February 184 21
March
Parent Teacher Conference March 9-10
1:15PM-315PM
Student Dismissal 12 30 PM March 9-11
Student Dismissal 12.30 PM March 31
April
3+ Marking Period Ends April 4
Report Cards Issued April 8
12.30 PM Dismissal for ALL April 14
SCHOOL CLOSED ~ Spring Recess April 15-22
May
Student Dismissal 12.30 PM May 6
Student Dismissal 12:30 PM May 26
SCHOOL CLOSED May 27 &30
June
Spring Concert 7.00 PM June 2
Fietd Day June 3
Student Dismissal 12:30 PM June 7
Student Dismissal 12:30 PM June 13-16,20-21
SCHOOL CLOSED June 17
Last Day for Students & Staff June 21
Summary of Student/Staff Days-

Month Students Staff Month Students Staff
September 18 20 February 18 18
October 20 20 March 23 23
November 18 18 Aprl 15 15
December 17 17 May 20 20
January 20 20 June 13 13

Total Students - 183

Staff - 185

CITY SCHOOL DISTRICT
2021-2022 School Year Calendar
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In the event of closings, the calendar will be adjusted by

reducing President's Day Weekend, Memorial Day Weekend, and Spring
Recess holiday and/or by adding days in June to fuifiil the 180 day State

requirement.

In-Service Days may be added as deemed necessary by the Board of

Education.
* . Added snow days if needed
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To:  Dr. Elizabeth Giacobbe, Superintendent
Kerri Lawler, Grants Manager

From: Dr. Dawn McRae

Date: August 15, 2021

Subject: Mental Health Proposal

The COVID-19 has challenged our schools and practitioners in unprecedented ways. It
has caused us to consider pandemic preparedness and to reconsider crisis response
and trauma-informed practices in the context of the pervasive and insidious inequities in
our communities that have been exacerbated by both the pandemic and the inadequate
or failed response (Basset & Linos, 2020). The COVID-19 pandemic has revealed just
how much society relies on schools to address needs that are not solely educational but
also social and emotional in nature. Itis also clear that schools are not given sufficient
resources to address those needs (Trujillo & Renee, 2012). Schools provide much more
than a focus on reading, writing, and arithmetic. Schools have become a safe haven for
many children and adolescents who need nutrition, supervision, and social and
emotional interventions.

Many children do not have access to sustainable behavioral health services. Often
school reform does not move in the same direction as the mental health field’s interest in
trauma prevention and intervention. However, many schools across the country have
recognized the importance of implementing trauma-informed policies and programs.
Researchers have found that evidence-based services can improve children’s overall
mental health (Bartlett et al., 2016). School districts across the country have applied for
mental health grants to serve children dealing with traumatic stress.

One has to wonder how children with trauma-related issues are coping with our current
state of affairs without adequate supports. Generally, a child's response to trauma is
based on individual variables such as temperament and cognitive functioning, nature of
the event and proximity to exposure, previous experiences, available adult support, and
stability of a day-to-day routine. The effects of COVID-19 have worsened many
pre-existing problems for children. Furthermore, this exposure has increased children’s
risk for subsequent maltreatment and adversity (Phelps & Sperry, 2020). Therefore, the
necessity for counseling students who are trying to reacclimate and learn during the
pandemic would continue to be useful for Beverly City School.

Introduction



COVID-19 has taken its toll on every aspect of education nationwide, from enrollment to
finances and even academically. It is evident the pandemic and the inconsistency of how
often students are in person vs. remote has had an impact on student achievement this
year. Itis a trend that has happened in school systems across the

country. Consequently, the pandemic has transformed society in profound ways,
exacerbating social and economic inequalities in its wake.

Whereas previous research examined the impact of summer recess on learning, or
disruptions from events such as COVID-19 presents a unique challenge that has made it
unclear on how to apply past lessons. Concurrent effects on the economy made parents
less equipped to provide support, as they struggled with economic uncertainty or
demands of working from home. The health and mortality risk of the pandemic incurred
further psychological costs, as did the toll of social isolation. Family violence rose, putting
already vulnerable students at increased risk. At the same time, the scope of the

pandemic compelled schools to respond more actively than during other disruptive
events.

Learning and development have been interrupted and disrupted for millions of students.
The pandemic has exacerbated well-documented opportunity gaps that put low-income
students at a disadvantage. Opportunity gaps are gaps in access to the conditions and
resources that enhance learning and development, and include access to food and
nutrition, housing, health insurance and care, and financial relief measures. One of the
most critical opportunity gaps is the uneven access to the devices and internet access
critical to learning online. This digital divide has made it virtually impossible for some
students to learn during the pandemic.

With students at home, the school community is absent and despite the virtual
interactions and learning opportunities provided by the internet and social networks a
barrier is created in the educational relationship between pupils and teachers. Moreover,
the children are missing a physical space in which to share interests, thoughts, hopes,
and emotions among peers. School provides a structured setting in which children can
learn and develop social competencies, such as self-confidence, friendship, empathy,
participation, respect, gratitude, compassion, and responsibility. Social and emotional
learning is important for young people to become conscious members of a
solidarity-based community.

School-Based Counseling

With the advent of the pandemic, even greater efforts are called for in meeting the
social-emotional needs of children and implementing trauma- and healing-informed
practice, all while making up for learning loss and preparing for the coming unpredictable
combinations of distance learning, blended leamning, and in-classroom learning.
Research increasingly suggests that social and emotional learning (SEL) matters a great
deal for important life outcomes like success in school, college entry and completion,
and later earnings. The research also tells us that SEL can be taught and nurtured in



schools so that students increase their ability to integrate thinking, emotions, and
behavior in ways that lead to positive school and life outcomes.

Implementing school-based counseling will assist students at all levels. The counselor
will work with those students who needs help with managing their emotions, thoughts,
and behaviors in different situations. The counselor will listen to the students concerns.
The counselor will help the student recognize their emotions and thoughts and how it
influences their behavior. The counselor will help the student to take the perspective of
and empathize with others. The counselor will refer the student to a psychologist for
further treatment if necessary. The counselor will evaluate the students’ abilities,
interests and personalities to help them develop realistic academic and career goals.
Finally, the counselor will demonstrate strategies for students to manage their own
emotions and learning processes.

Since each student's home and social life are different, the counselor could be the only
person who fulfills that need for them at a given time. Individual counseling may help
students with issues such as bullying, disabilities, low self-esteem, poor academic
performance and relationship troubles. During counseling sessions, the students can
share their feelings, address any issues they may have concerning their home life and
school, and in general, feel comfortable doing so. Cultivating this sort of environment is
the primary aim of the counseling sessions. Thus, this proposal seeks to facilitate
individual counseling sessions with at-risk students based on previous disciplinary
records in order to reduce negative educational outcomes.

Counseling Goals

To promote the personal/social development of students in a safe, inclusive learning
environment.

Counseling Objectives

To listen to students’ concerns about academic, emotional, or social problems
To help students process their problems and plan goals and actions steps

To mediate conflict between students

To refer students to psychologists and other mental health resources when
needed

Expected Counseling Outcomes
As a result of attending school-based counseling sessions, the students will have:

Increased self-confidence and self-esteem
Improved communication skills

Created a sense of belonging

Gained a positive attitude toward school
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APPENDIX A

BUDGET
COUNSELOR AMOUNT
10-month program- 4 hour sessions
Amie Jones- $151.00 per hour
4 hrs. day x 2x’s mo. = $1,208.60 per month for ten months
Sub-Total: 12, 086.00
Total 12, 086.00



CITY SCHOOL DISTRICT

Elizabeth C. Giacobbe, Ed.D.
Superintendent

Emergency Virtual or Remote Instruction Plan for Beverly City School District

County: Burlington

District: Beverly City School District

Chief School Administrator: Elizabeth C. Giacobbe, Ed.D.
Phone Number of Contact: 609-387-2200

According to the guidelines, absent a shift in the public health data, as set forth by the New Jersey
Department of Education, schoot buildings will open in full capacity for in-person instruction and operations
in the fall. The reopening of our schools will include necessary limitations to protect health and safety of our
students and staff. The Beverly City School District will be open for five (5) full days as we were in the
2020-2021 school year. As the previous plan proved to be quite successful, we will be following the same
plan and procedures. We do recognize that we must be ready to adjust our educational models should the
spread of the virus and consistent health data require one or a group of students to quarantine throughout
the school year.

The Beverly City School District will strictly adhere to all of the protocol as outlined by the New Jersey
Department of Education, CDC, and local health officials. The health and safety of students and staff
remain our number one priority and will guide all decisions at the local level.

At the Beverly City School District, we have prioritized technology and adopted a 1:1 Chromebook initiative,
where all students are provided a Chromebook. Should a student or students need to quarantine due to
COVID-19, a student may engage in their school day through an at-home synchronous e-leamning
experience, the student will be provided a school district issued Chromebook. The parent/guardian must
complete an on-line parental agreement form available on the district's homepage. This will need to be
completed each school year. Should the district need to go all remote, the same process will be followed.
Parents/guardians requiring the use of a district issued Chromebook will complete the form and
arrangements will be made for a safe retrieval of the Chromebook. After the closure, on March 13, 2020,
we provided nearly 200 Chromebooks to the families that required them. We have made similar
accommodations and are prepared to send home a Chromebook to any family that does not have their own
device at home.

o The Beverly City School District has worked closely with Assemblywoman Carol A. Murphy
and Mr. John Mulholland, the Chief of Staff for Assemblywoman Carol A. Murphy to
connect with Mr. Tony Bawidamann, Sr. Director, Government Affairs for Comcast, who
has several options for families with students enrolled in the Beverly School District to
have access to the internet. Comcast offers free internet for two months for low-income
families. After the two months are up, the service is $99 for the year. For less than $100,
a family can have internet for an entire year. If a family cannot afford this; we would have
to look at local funds to see if it is a possibility to assist with covering costs.

1
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o During the last closure in March 2020, we had very few families, less than two (2) that did
not have access to the internet. If we are required to close, we will work to identify those
families in need of participating in the offer from Comcast.

o Inaddition, when device issues arose the past school year, we were able to address them.
Our technology coordinator was very accessible and accommodating, and this allowed for
families to connect remotely and access online learning in meaningful ways, because of
his assistance.

o This fall, class sizes allow for teachers to be very familiar with our families and their access
to technology. Should circumstances prevent or preclude a student from gaining access,
the teacher will immediately let administration and our technology coordinator know. At
that time, our technology coordinator will arrange for a phone call and attempt to remedy
the issue remotely. If this does not resolve the issue, our technology coordinator will
arrange for a time that the family can bring the device and he can review the issue in
person. If warranted, new technology will be issued to this family.

Beverly City School District recognizes that these supports are not an exhaustive list of the activities and/or
the supports it will need to establish to help all with the transition. Behavioral supports, social supports, and
academic supports are essential for maintaining staff and students’ optimal health for learning. The multi-
tiered systems of support, screening tools, collaborative problem-solving teams, data-based decision-
making, mental health supports, primary health supports using our school nurse and local health
department, mentoring, and quality academic instruction will make transitioning back into the school
environment smoother.

Below we will outline, in detail, the option of at-home synchronous e-learning only available to
students who must quarantine only due to COVID-19. During the duration of the quarantine, the
child will follow the daily schedule (8:00 - 3:00) through live streaming. The second option, virtual,
is only if the whole school closes per the mandate of Executive Order, NJDOE, and/or NJDOH,
guidelines.
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Traditional School Day + Social Distancing/At-Home Synchronous E-Learning:

Traditional School Day + Social Distancing Option:

We would adhere to the mandated, enhanced cleaning schedule as outlined above; as well as, all other
critical components. Staff, students, and visitors would use PPE where mandated. Staff would arrive at 7:55
AM and get screened upon entering. Students would arrive at 8:15 AM to get screened. They would social
distance while lined up at different entrances, which are listed above.

Upon entering, students would receive a bagged breakfast and report directly to their homerooms. Most
classes have low enough numbers that we can ensure social distancing and adhere to the guidelines as set
forth by the New Jersey Department of Education. Students would remain in their classes, with the
exception of lunch, recess, PE classes, and music instruction to ensure social distancing and no cross
contamination between cohorts. Students would be dismissed at 3:00 PM.

The teachers, who will be wearing masks, would do the moving. Students would be permitted to use the
restrooms, which will be closely monitored and go outside, for recess and PE, weather permitting.

At-Home Synchronous E-Learning Option for COVID-19 Quarantined Student ONLY:

Students who need to quarantine due to COVID-19 ONLY, will participate in at-home synchronous e-
learning (online leamning). The school will remain open for in-school learning and the quarantined student(s)
will participate in daily lessons via webcams directed at the front of the room during classroom

instruction. Students will be able to live stream every lesson, and are required to attend daily to meet
attendance requirements. In addition, students must complete the assigned work through their google
classroom and be responsive during live classroom instruction. Every moming, a google meet appointment
will be emailed to a student's email so that they may join. Attendance will be taken and grades will be
earned/issued just as if we were 100% in-person. Accordingly, expectations will reflect a quintessential
Beverly City School District education.

Students who are determined to need to quarantine for COVID-19 only and need meals may pick them up
at the school. This will be made available two times per week and the individual families affected by the
quarantine will be notified of dates and times.
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Virtual Distance Learning for Full School Closure:

The Beverly City School District will adopt this scenario if the New Jersey Department of Education,
Department of Health, and/or CDC mandates a full school closure. We will resume online/virtual leaming
as we did in March 2020 at the initial school closure of the COVID-19 pandemic. We would run the school
day with all of the periods (1-8) using the 12:30 dismissal schedule. Teachers will take their lunch from
12:30-1:15 as should students. Teachers would then be available at 1:15 for small group and/or 1:1
assistance for students through 3:00 PM. Teachers and individual paraprofessionals will provide live
instruction for students through Google Meets on an approximate 30-minute period schedule and the 12:30
dismissal schedule found below.

Each homeroom teacher will create a Google Classroom for their homeroom students where one unique
Google Meet code will be generated. Teachers will share the individual meeting code with their colleagues
in order to ensure students can remain logged in to one meeting and teachers will be responsible for
rotating in and out during their assigned instructional period.

Should the full school need to close, meals for the week will be provided one time per week. The specific
date, time, and location for meal pick up will be determined and shared with the school community if the
need arises.
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Master Schedule Virtual Distance Learning Option:
Time Monday Tuesday Wednesday Thursday Friday
7:55 Teachers in Teachers in Teachers in Teachers in Teachers in
Teacher Building Building Building Building Building
Arrival
8:00-8:15 Log in your Log in your Log in your Log in your Log in your
Breakfast attendance attendance attendance attendance attendance
8:15-8:25 Homeroom Homeroom Homeroom Homeroom Homeroom
Period 1 Follow your Follow your Follow your Follow your Follow your
8:25 - 8:50 regular regular regular regular regular
schedule schedule schedule schedule schedule
Period 2 Using this Using this Using this Using this Using this
8:50 - 9:20 12:30 12:30 12:30 12:30 12:30
1 Dismissal Dismissal Dismissal Dismissal Dismissal
Period 3 time frame time frame time frame time frame time frame
9:20-9:50
Period 4
9:50 - 10:25
Period 5
10:25 - 10:55
Period 6
10:55 - 11:25
Period 7
11:25 - 12:00
Period 8
12:00 - 12:30
12:30-1:15 Teachers’ Teachers’ Teachers’ Teachers’ Teachers’
Lunch Lunch Lunch Lunch Lunch
1:15-3:15 Virtual Office | Virtual Office | Virtual Office | Virtual Office | Virtual Office
Hours/1:1 Hours/1:1 Hours/1:1 Hours/1:1 Hours/1:1
Assistance Assistance Assistance Assistance Assistance




